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Abstract: This study is motivated by the low proficiency in Arabic speaking skills 

among 11th-grade students at SMAN 1 Praya. To address this issue, the research 

aims to evaluate the effectiveness of implementing a project-based learning model 

to enhance Arabic speaking skills. This study employs a mixed-methods 

approach, combining both quantitative and qualitative methods. Data collection 

techniques include observation, interviews, questionnaires, and speaking ability 

tests. Quantitative data were analyzed using descriptive and inferential statistics, 

while qualitative data were analyzed using thematic analysis techniques. The 

research findings indicate that the implementation of the project-based learning 

model significantly improves students' speaking skills. The conclusion drawn is 

that this model is effective in enhancing the Arabic speaking competency of 11th-

grade students at SMAN 1 Praya. The implications of this study highlight the 

importance of adopting innovative teaching methods, such as project-based 

learning, to improve students' language abilities. Therefore, the results of this 

study can serve as a reference for teachers and educational institutions in selecting 

appropriate learning models to achieve optimal learning outcomes. 
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INTRODUCTION 

 

The ability to speak Arabic is a critical skill 

for students at SMAN 1 Praya, particularly in the 

context of their overall linguistic and academic 

development. Despite its importance, many 11th-

grade students struggle with speaking Arabic 

fluently, which presents a significant challenge in 

achieving the desired language proficiency 

outcomes. Traditional teaching methods often 

focus heavily on grammar and reading 

comprehension, while speaking skills are 

frequently neglected (Manan & Nasri, 2024). 

This has led to a persistent gap between the 

students' ability to understand the language and 

their ability to effectively communicate in it 

(Hady & Nasri, 2023). The urgency of this 

research stems from the need to address this gap 

and improve Arabic speaking skills among 

students (Seo et al., 2023). The project-based 

learning (PBL) model offers a promising 

alternative to traditional language teaching 

methods by engaging students in active, 

meaningful projects that require them to use the 

target language in real-life contexts. PBL shifts 

the focus from passive learning to active 

problem-solving, allowing students to gain a 

deeper understanding of the language through 

practical application (Pupik Dean et al., 2023). 

The effectiveness of implementing a 

Project-Based Learning (PBL) model in 

enhancing refers to the general concept of 

evaluating how well a PBL model works in 

improving or enhancing a particular skill or set of 

skills. PBL is an educational approach where 

students engage in real-world projects that are 

meaningful and relevant to them. Instead of 

traditional teaching methods, which often involve 

lectures and rote memorization, PBL encourages 

students to actively explore and solve problems 

through hands-on activities (Maor et al., 2023). 

When discussing the effectiveness of PBL in 

“enhancing,” the focus is on measuring how 

much this method improves a specific outcome, 

such as a student's knowledge, skills, or 

competencies. For example, in the context of 

language learning, “enhancing” might refer to 

improving students' speaking, writing, or 

comprehension skills. In this study, the focus is 

specifically on enhancing Arabic speaking skills 

(Marnewick, 2023). 
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Previous studies have shown the potential 

of PBL in various educational settings, 

demonstrating its effectiveness in enhancing 

different skills and knowledge areas. However, 

research on its application in language learning, 

particularly in Arabic, is still limited (Y. Wang, 

2023). This study aims to fill this gap by 

evaluating the impact of PBL on Arabic speaking 

skills in a high school setting. The findings are 

expected to contribute to the broader discourse on 

language education by providing empirical 

evidence on the effectiveness of PBL in 

improving speaking skills (Nasri, 2019). 

Furthermore, this research will offer practical 

insights for educators seeking to implement 

innovative teaching strategies that better align 

with students' learning needs and the demands of 

modern language education (Nasri, 2023b). The 

results of such studies help educators understand 

the potential benefits of using PBL and how it can 

be effectively implemented in various 

educational settings to improve student 

performance. 

 

METHOD  

 

The research adopts a mixed-methods 

approach, integrating both quantitative and 

qualitative methods to thoroughly examine the 

effectiveness of the Project-Based Learning 

(PBL) model in enhancing Arabic speaking skills 

among 11th-grade students at SMAN 1 Praya 

(Liu et al., 2024). This approach was chosen to 

capitalize on the strengths of both types of data, 

enabling a richer, more nuanced understanding of 

the research problem (Nasri et al., 2024). The 

study begins with the quantitative phase, 

designed to measure the direct impact of the PBL 

model. Here, pre-test and post-test assessments 

will be administered to the students (Nasri, 

2023a), allowing for a comparison of their Arabic 

speaking skills before and after the intervention 

(T. Wang et al., 2023). The assessments will 

focus on key areas such as fluency, accuracy, and 

overall communication abilities (McCoy et al., 

2024). Participants will include 60 students, 

selected through purposive sampling to ensure a 

representative sample. These students will be 

divided into an experimental group, which will 

engage with the PBL model, and a control group, 

which will continue with traditional teaching 

methods (Creswell & J. David Creswell, 2022, p. 

13). 

In the subsequent qualitative phase, the 

study delves deeper into the students' experiences 

with the PBL model (Brodeur et al., 2023). 

Through classroom observations, semi-

structured interviews, and open-ended 

questionnaires, rich qualitative data will be 

collected (Olsen, 2020). Observations will 

provide insights into student engagement, 

interaction, and the practical application of their 

speaking skills during the PBL activities (Chuah 

et al., 2024). Meanwhile, the interviews will 

explore the students' personal experiences, 

challenges, and perceived benefits of the PBL 

approach. The open-ended questionnaires will 

further capture the students' reflections and 

perceptions, offering a more personal and 

detailed view of the learning process (Botsis et 

al., 2024). 

The data analysis will involve both 

quantitative and qualitative techniques. 

Quantitative data from the pre- and post-tests will 

be analyzed using descriptive and inferential 

statistics, such as t-tests, to determine the 

significance of any observed improvements 

(McCoy et al., 2022). In parallel, the qualitative 

data will be subjected to thematic analysis, where 

emerging themes and patterns related to the 

effectiveness of PBL and its impact on students' 

speaking skills will be identified (Wallwey & 

Kajfez, 2023). To ensure the validity and 

reliability of the findings, the study will employ 

triangulation, comparing and cross-verifying data 

from multiple sources (Filieri et al., 2023). This 

comprehensive approach not only enhances the 

robustness of the research but also provides a 

well-rounded perspective on the effectiveness of 

the PBL model (Von Behren et al., 2024). 

Finally, ethical considerations are 

paramount. The study will seek approval from the 

relevant authorities at SMAN 1 Praya, and 

informed consent will be obtained from all 

participants (Sardana et al., 2023). 

Confidentiality will be strictly maintained, and 

participation will be entirely voluntary, with the 

option to withdraw at any time (Wallwey & 

Kajfez, 2023). By combining these methods, this 

research aims to offer deep insights into how the 

PBL model can effectively enhance Arabic 

speaking skills, contributing valuable knowledge 

to the field of language education and offering 

practical guidance for educators. 
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RESULT AND DISCUSSION 

 

Results 

The research findings indicate that the 

implementation of Project-Based Learning (PBL) 

in the Arabic language curriculum at SMAN 1 

Praya has a significant positive impact on 

students' development of critical thinking skills 

and their ability to communicate effectively in 

real-life contexts. This conclusion is supported 

by both the quantitative and qualitative data 

collected throughout the study. 

Quantitative Results 

The pre-test and post-test assessments 

provided clear evidence of improvement in the 

students' Arabic speaking skills. Students in the 

experimental group, who engaged with the PBL 

model, showed a marked increase in their 

speaking proficiency compared to those in the 

control group, who continued with traditional 

instruction. The statistical analysis revealed 

significant gains in fluency, accuracy, and overall 

communication abilities in the experimental 

group. The average improvement in the 

experimental group’s speaking scores was 

significantly higher, indicating that the PBL 

approach effectively enhanced their language 

abilities. 

Qualitative Insights 

The qualitative data, collected through 

observations, interviews, and open-ended 

questionnaires, further validated these findings. 

Classroom observations highlighted a noticeable 

increase in student engagement and participation 

during PBL activities. Students were observed 

actively collaborating, discussing, and applying 

their Arabic language skills in meaningful ways. 

The projects provided a platform for them to 

practice speaking in authentic, real-life scenarios, 

which helped them to become more confident 

and articulate in their use of the language. 

Interviews with the students revealed that 

they found the PBL activities not only enjoyable 

but also highly relevant to their personal lives and 

future aspirations. Many students reported that 

the hands-on, contextual learning experiences 

allowed them to better grasp the practical 

applications of Arabic, making the learning 

process more engaging and less abstract. They 

expressed that the opportunity to work on 

projects that mattered to them motivated them to 

put more effort into their language studies, which 

in turn led to noticeable improvements in their 

speaking abilities (Qi et al., 2023). 

The open-ended questionnaires supported 

these findings, with students consistently 

reporting that the PBL model made learning 

Arabic more interactive and practical. They noted 

that through PBL, they were able to connect the 

language to real-world contexts, which deepened 

their understanding and made the language more 

accessible. This connection to real-life scenarios 

also helped in developing their critical thinking 

skills, as they were required to solve problems, 

make decisions, and articulate their thoughts 

clearly in Arabic. 

Alignment with the Merdeka Curriculum 

Furthermore, the results underscore the 

alignment of the PBL approach with the goals of 

the Merdeka Curriculum, which emphasizes 

active, contextual, and meaningful learning. The 

PBL model facilitated an educational 

environment where students were not just passive 

recipients of knowledge but active participants in 

their own learning process. By engaging in 

relevant projects, students were able to develop a 

more profound and practical understanding of the 

Arabic language, consistent with the curriculum's 

objectives of fostering critical thinking and 

effective communication (Pan et al., 2023). 

The overall conclusion drawn from this 

research is that the Project-Based Learning model 

is highly effective in enhancing Arabic speaking 

skills among 11th-grade students. It not only 

improves their linguistic proficiency but also 

promotes critical thinking and real-world 

communication skills, making it a valuable 

pedagogical approach in language education. The 

success of this model in the context of SMAN 1 

Praya suggests that PBL could be widely adopted 

to improve language learning outcomes, 

particularly in settings where active and 

contextual learning is a priority (Santos et al., 

2023). 

 

Discussion 

The results of this study reveal that the 

implementation of Project-Based Learning (PBL) 

significantly enhances Arabic speaking skills 

among 11th-grade students at SMAN 1 Praya. 

The findings, which show improvements in 

students' fluency, accuracy, and communication 

abilities, align with several educational theories 

and frameworks, providing a comprehensive 

understanding of why PBL is effective in this 

context. 

Alignment with Theoretical Frameworks 
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1. Constructivist Theory (Jean Piaget and Lev 

Vygotsky) 

The improvements observed in students' 

Arabic speaking skills can be closely linked to 

Constructivist Theory, as proposed by Jean 

Piaget and Lev Vygotsky (Nyamekye, 2024). 

Piaget's theory emphasizes that learners 

construct knowledge through active 

engagement with their environment 

(Montangero, 2015). Vygotsky's theory adds 

that social interactions and cultural contexts 

are crucial in this learning process (Lourenço, 

2012). PBL fosters an environment where 

students actively engage in meaningful 

projects, thereby constructing knowledge 

through hands-on experiences. The real-world 

application of language in PBL projects aligns 

with Vygotsky’s concept of the Zone of 

Proximal Development (ZPD), where 

students achieve higher levels of 

understanding through collaborative activities 

and guided interactions (Derakhshan et al., 

2024). 

 

2. Experiential Learning Theory (David 

Kolb) 

David Kolb’s Experiential Learning Theory 

supports the notion that learning is most 

effective when it involves concrete 

experiences followed by reflection (Hung et 

al., 2023). In the context of PBL, students 

engage in practical projects that require them 

to use Arabic in real-life scenarios. This 

hands-on approach allows them to reflect on 

their experiences, apply their knowledge, and 

gain a deeper understanding of the language. 

Kolb’s model of learning (Murgu et al., 2018), 

which includes stages such as concrete 

experience, reflective observation, abstract 

conceptualization, and active experimentation 

(Quibrantar & Ezezika, 2023), is reflected in 

the PBL process, where students cycle 

through these stages as they work on projects 

(Kim & Park, 2023). 

 

3. Communicative Language Teaching (CLT) 

The principles of Communicative Language 

Teaching (CLT) emphasize the importance of 

interaction and communication in language 

learning. PBL aligns with CLT by providing 

students with opportunities to use Arabic in 

authentic, communicative contexts (Sarfraz et 

al., 2015). The increased student engagement 

and improved speaking skills observed in the 

study support the CLT approach, which 

advocates for language learning that is 

centered around meaningful communication 

rather than rote memorization (Cloudia Ho, 

2020). 

 

4. Authentic Learning Theory 

Authentic Learning Theory posits that 

learning is more effective when students are 

engaged in tasks that are relevant and 

meaningful to their real lives. The study’s 

results indicate that students who participated 

in PBL found the projects to be relevant and 

motivating (Cooper et al., 2005). This 

relevance enhances their engagement and 

facilitates deeper learning. By working on 

projects that mimic real-world tasks and 

challenges, students are able to apply their 

language skills in practical situations, which 

reinforces their learning and improves their 

speaking abilities (West, 2023). 

 

Implications for Practice 

 

The positive impact of PBL on Arabic 

speaking skills has several practical implications. 

Firstly, it suggests that integrating PBL into 

language curricula can lead to more engaging and 

effective language instruction. Educators should 

consider incorporating project-based activities 

that align with students' interests and real-life 

applications of the language. This approach not 

only improves language proficiency but also 

fosters critical thinking and problem-solving 

skills. Additionally, the alignment of PBL with 

contemporary educational theories underscores 

its value as an instructional strategy. By creating 

learning environments that emphasize active 

engagement, real-world relevance, and 

communicative practice, educators can better 

support students in achieving their language 

learning goals. 

In conclusion, the findings of this study 

provide strong support for the effectiveness of 

Project-Based Learning in enhancing Arabic 

speaking skills. The alignment with 

Constructivist Theory, Experiential Learning 

Theory, Communicative Language Teaching, 

and Authentic Learning Theory highlights the 

theoretical and practical benefits of this 

approach. As such, PBL represents a valuable 

pedagogical strategy for improving language 

education and preparing students for real-world 

communication challenges. 
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CONCLUSION 

 

The research demonstrates that the 

implementation of Project-Based Learning (PBL) 

significantly enhances Arabic speaking skills 

among 11th-grade students at SMAN 1 Praya. 

The positive outcomes observed in fluency, 

accuracy, and overall communication abilities 

underscore the effectiveness of PBL in providing 

a dynamic and engaging learning experience. By 

integrating real-world projects into the 

curriculum, students were able to connect their 

language learning to practical applications, which 

fostered deeper understanding and improved 

their speaking proficiency. The study's findings 

are consistent with various educational theories, 

including Constructivist Theory, Experiential 

Learning Theory, Communicative Language 

Teaching, and Authentic Learning Theory. These 

theoretical frameworks support the notion that 

active, contextually relevant, and communicative 

learning experiences are crucial for effective 

language acquisition. The alignment with these 

theories highlights the educational value of PBL 

in addressing the challenges associated with 

traditional language teaching methods and 

providing a more engaging and effective learning 

environment. 

 

Recommendations 

1. Expand the Use of PBL: Based on the positive 

outcomes of this study, it is recommended that 

SMAN 1 Praya and other educational 

institutions consider expanding the use of 

Project-Based Learning in their Arabic 

language curricula. This approach should be 

integrated more broadly to ensure that all 

students have the opportunity to benefit from 

the engaging and practical learning 

experiences that PBL offers. 

2. Professional Development for Educators: To 

maximize the effectiveness of PBL, educators 

should receive training and support in 

implementing this instructional strategy. 

Professional development programs should 

focus on designing and managing PBL 

activities, assessing student outcomes, and 

integrating PBL with existing curriculum 

goals. 

3. Develop and Share PBL Resources: Educators 

are encouraged to develop and share resources 

and best practices for PBL in language 

education. Creating a repository of successful 

PBL projects and strategies can help teachers 

effectively incorporate this approach into their 

classrooms and enhance the quality of 

language instruction. 

4. Conduct Further Research: Future research 

should explore the long-term impacts of PBL 

on language proficiency and other skills, as 

well as its effectiveness in diverse educational 

settings. Comparative studies between 

different instructional methods and 

longitudinal research on PBL’s impact on 

language acquisition can provide additional 

insights and contribute to the ongoing 

improvement of language education practices. 

By adopting these recommendations, 

educational institutions can build on the positive 

findings of this study and work towards creating 

more effective and engaging language learning 

environments. 
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