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INTRODUCTION

Abstract: Supervision management plays a pivotal role in enhancing the
quality of education, particularly in early childhood settings. This study
investigates the application of supervision management at TK At-Tagwa,
Bandung, to address challenges such as monotonous teaching methods,
limited professional development opportunities, and ineffective classroom
management. Employing a qualitative descriptive approach, data were
gathered through in-depth interviews, participatory observations, and
document analysis involving principals, teachers, and supervisors. The
findings reveal that effective supervision management consists of systematic
planning, collaborative execution, and constructive feedback. These practices
resulted in significant improvements, including enhanced teacher
competence, the adoption of innovative teaching methods, and optimized
classroom management. Despite challenges such as limited resources and
resistance to change among educators, strong leadership and teacher
collaboration emerged as critical enablers of success. This research
contributes to the body of knowledge by providing a practical model for
implementing supervision management in early childhood education
institutions. It underscores the importance of structured supervision practices
in fostering professional development and delivering holistic improvements
in learning quality, offering valuable insights for educators and policymakers
aiming to enhance early education standards.

Keywords: Supervision management, learning quality, early childhood
education, teacher professional development.

component  of  educational

leadership,

Supervision management serves as a
foundational element in ensuring the quality of
education, particularly in early childhood settings
where the developmental needs of young learners
require careful attention (Rohman & Nurhayati,
2023; Rukanda & Nurhayati, 2023). Theoretical
advancements highlight supervision as more than
just oversight; it is a dynamic process that
integrates professional development, monitoring,
and evaluation(Zukovié et al., 2017). Supervision
in Early Childhood Education (ECE) is a
multifaceted process that aims to enhance the
quality of teaching and learning by providing
guidance, support, and professional development
for educators (Soni, 2019). As an integral
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supervision focuses on improving pedagogical
practices, fostering teacher development, and
ensuring that children receive high-quality,
developmentally appropriate education
(Connors, 2019; Rohman & Nurhayati, 2023). In
the context of early childhood education,
supervision is not merely a managerial function
but a dynamic and continuous process that
involves collaborative reflection, mentoring, and
the application of feedback to improve teaching
efficacy (Rukanda & Nurhayati, 2023; Soni,
2019).

Effective supervision is linked to improved
educational outcomes, particularly in early
childhood settings where foundational learning is
most impactful (Aminah et al., 2021; Hasanah et
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al.,, 2023; Kusmiatiningsin et al., 2024;
Nurhayati, Haluti, et al., 2024; Octaviani et al.,
2023; Sadiah et al., 2021; Yuliya et al., 2020). A
strong body of literature suggests that supervision
aimed at teacher empowerment—through
mentoring,  classroom  observations, and
professional development—Ileads to a more
responsive and competent workforce, capable of
addressing the diverse learning needs of young
children (Muttagin et al., 2023). In addition,
supervision in ECE is inherently tied to creating
an educational environment that promotes
inquiry, critical thinking, and reflective practices
among educators, thereby fostering sustained
improvements in both teaching methods and
learning quality (Rohman & Nurhayati, 2023;
Rukanda & Nurhayati, 2023).

The quality of learning in early childhood
education is defined by several interrelated
factors: the competence and pedagogical skill of
educators (Kristiyanti & Nurhayati, 2024;
Marsegi et al., 2023; Masri & Nurhayati, 2024;
Nurhayati, 2018; Winarti et al., 2022), the
appropriateness of the curriculum (Aisah et al.,
2024; Kurniawati et al., 2024; Sudrajat et al.,
2024), and the overall learning environment
(Nurhayati & Lahagu, 2024; Rahmat et al., 2024;
Zebua et al., 2023). Research consistently
demonstrates that the quality of teacher
supervision is directly linked to the effectiveness
of teaching practices and, by extension, to
children's learning outcomes (Muttagin et al.,
2023; Rohman & Nurhayati, 2023). Effective
supervision practices, particularly those that
focus on professional development, have been
shown to lead to significant improvements in
teacher performance, classroom management,
and instructional delivery (Stark et al., 2017). The
literature also emphasizes the significant role that
supervisors play in ensuring that the curriculum
aligns with best practices in early childhood
pedagogy. According to the Indonesian Ministry
of Education and Culture, the implementation of
national standards for ECE, particularly in urban
centers like Bandung, necessitates a robust
supervisory framework that can monitor and
improve the quality of teaching through
evidence-based  practices  (Nurhayati &
Rakhman, 2017). In this regard, supervision does
not only serve a corrective function but operates
as a proactive, ongoing process that facilitates the
continuous enhancement of pedagogical
strategies (Rohman & Nurhayati, 2023).
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In Indonesia, the role of supervision in
enhancing the quality of early childhood
education has garnered increasing attention in
both policy and academic circles. However, the
impact of supervision management on the quality
of learning remains an underexplored area,
particularly in urban settings such as Bandung,
where rapid urbanization, socio-economic
disparity, and varying levels of educational
infrastructure create both opportunities and
challenges for ECE improvement. The primary
research questions guiding this study are broad
yet critical in scope. The first question
investigates the initial conditions and explore two
interrelated dimensions. The first focuses on the
initial state of learning quality at TK At-Tagqwa
and explores the sequential processes within
supervision  management—examines  how
structured supervision management—spanning
planning, execution, and evaluation—that aim to
enhance this quality. The second question
examines the challenges faced during
implementation, delving into how these barriers
are navigated and what strategies are employed
by teachers and supervisors to mitigate them.
Together, these inquiries illuminate the impact of
supervision management not only on teacher
competence but also on the overall learning
environmentcan enhance this quality. The second
investigates the challenges encountered during
implementation, analyzing how teachers and
supervisors collaboratively address these barriers
to achieve effective outcomes. These inquiries
aim to provide a comprehensive understanding of
supervision management's role in fostering
professional growth and pedagogical innovation.

By addressing these dimensions, this study
contributes significantly to both academic
discourse and practical application.
Theoretically, it extends the scope of educational
supervision by adapting its principles to early
childhood education, a domain often sidelined in
broader discussions. Practically, the findings
offer a replicable model for other kindergartens,
particularly those in similar socio-economic
contexts, to refine their supervision systems.
Policymakers, too, can draw on these insights to
design targeted training initiatives and allocate
resources that address the unique demands of
early childhood educationcontributing to the
theoretical and practical domains, this study
bridges critical gaps in the supervision literature.
Theoretically, it extends the discourse by
demonstrating the applicability of supervision
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management principles to early childhood

education, a field often marginalized in
educational research. Practically, it offers
actionable insights for Kkindergartens and

policymakers seeking to implement contextually
relevant supervision systems. The findings
underscore the necessity of balancing ambition
with pragmatism, advocating for supervision
models that are both aspirational and adaptable to
diverse educational settings.

METHOD
This study employed a qualitative
descriptive  methodology to explore the

implementation of supervision management and
its effects on learning quality at TK At-Taqwa,
Bandung. The approach was chosen to capture in-
depth insights into the interactions, perceptions,
and experiences of stakeholders involved in the
supervision process (Iswahyudi et al.,, 2023;
Nurhayati, Kurnianta, et al., 2024). The research
design focused on understanding the nuanced
processes and outcomes associated with
supervision management in the context of early
childhood education.

Data were collected using three primary
methods: in-depth interviews, participatory
observations, and document analysis. In-depth
interviews were conducted with a purposive
sample of participants, including the principal,
teachers, and supervisors, to gather diverse
perspectives on supervision practices and their
impact on teaching quality. These interviews
provided detailed accounts of the challenges,
strategies, and outcomes experienced during the
supervision process. Participatory observations
were undertaken to capture real-time interactions
and dynamics within the supervision process. By
observing  classroom  activities, feedback
sessions, and  professional  development
initiatives, the researchers gained a firsthand
understanding of how supervision was
implemented and how it influenced teaching
practices. These observations allowed for the
triangulation of data and validation of findings
from interviews. Document analysis
complemented the other data collection methods
by providing an additional layer of evidence. Key
documents such as supervision reports, lesson
plans, and evaluation records were reviewed to
identify patterns, trends, and inconsistencies in
the supervision process. This method also
allowed the researchers to assess the alignment
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between documented practices and actual
implementation. Data analysis was conducted
using a thematic approach, which involved
coding and categorizing the data into key themes
that addressed the research objectives. Thematic
analysis facilitated the identification of recurring
patterns and unique insights, providing a
comprehensive understanding of the factors
influencing supervision management and its
outcomes. To ensure the validity and reliability
of the findings, the study employed triangulation
across data sources and methods.

RESULTS AND DISCUSSION

Initial Conditions of Learning Quality

Before implementing supervision
management, the learning quality at TK At-
Tagwa faced notable challenges that hindered
effective teaching and learning processes.
Teaching  methods were  predominantly
monotonous, with heavy reliance on traditional
approaches such as lectures and written
assignments. These methods failed to foster
creativity or problem-solving skills among
students, limiting their overall developmental
potential. The lack of systematic and structured
planning for lessons further exacerbated the
situation, as teachers often depended on their
personal experiences rather than established
pedagogical frameworks. A teacher reflected on
this, saying, "Before supervision, | often relied on
traditional methods, like lectures and written
tasks, as 1 didn’t know of better approaches."

Another significant issue was the limited
professional development opportunities available
for teachers. Many educators at TK At-Tagwa
reported receiving little to no training or
feedback, leading to inconsistencies in teaching
quality across classrooms. Teachers were often
left to navigate challenges independently, with
minimal support to refine their instructional
techniques. One teacher noted, "We seldom
received feedback on our teaching practices, and
there was little collaboration among us to
improve methods." This lack of professional
growth not only hindered the teachers’ ability to
innovate but also contributed to a lack of
motivation and engagement in their roles.
Classroom management further compounded the
issues, with disorganized layouts and inefficient
scheduling adversely affecting the learning
environment. Documentation revealed
classrooms that were not conducive to focused
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learning, with inadequate use of space and
resources. These shortcomings resulted in
reduced student engagement and created
obstacles for effective teaching. In summary, the
initial conditions highlighted the need for a
structured intervention to address these pervasive
challenges and elevate the quality of education at
TK At-Tagwa.

Improvements Through Supervision
Management
The implementation of supervision

management brought transformative changes to
teaching practices, classroom management, and
professional development at TK At-Tagwa.

Through structured feedback and targeted
training, teachers began adopting more
interactive and  student-centered teaching
methods. Storytelling, group activities, and

hands-on projects replaced monotonous lectures,
fostering a more engaging learning environment.
One teacher shared their experience, saying, "The

storytelling approach | learned during
supervision training made classes more
engaging." Another teacher echoed this

sentiment, stating, "After feedback sessions, |
began incorporating group activities. The
difference in  student engagement was
immediate." The shift towards play-based and
developmentally appropriate teaching methods
significantly improved classroom dynamics.
Teachers reported better alignment of their
instructional strategies with the developmental
needs of young learners, resulting in higher levels
of student participation and creativity. Regular
supervision sessions also provided opportunities
for teachers to reflect on their practices and refine
their approaches based on constructive feedback.
Classroom management also saw notable
improvements as a result of supervision.
Teachers reorganized their classrooms into
functional zones, such as thematic learning
corners for reading, art, and play. These changes
created a more structured and stimulating
environment, enabling students to navigate their
learning spaces with ease. One teacher
commented, "Supervision helped me reorganize
my classroom into functional zones, like reading
and art areas." In addition, teachers received
training on positive behavior management
techniques, which reduced disruptions and
fostered a calmer classroom atmosphere. "The
guidance on managing student behavior has
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made a significant impact. My class is much
calmer now," shared another teacher.

Professional development emerged as a
cornerstone of the supervision management
program. Teachers participated in regular
training sessions, where they learned to integrate
modern teaching tools and technologies into their
lessons. One teacher remarked, "Learning about
new technologies during supervision training
was transformative. | now use multimedia tools
in my lessons." These sessions also facilitated
peer collaboration, enabling teachers to share
experiences, discuss challenges, and collectively
develop solutions. Another teacher noted,
"Collaborating with colleagues during these
sessions was very rewarding. We shared
challenges and solutions.” The culture of
collaboration and continuous improvement
significantly boosted teachers’ confidence and
their ability to innovate in the classroom.

Challenges and Impact of Supervision
Implementation
Despite the positive outcomes, the

implementation of supervision management was
not without challenges. Resistance to change
emerged as a significant barrier, with some
teachers initially hesitant to adopt new methods
or integrate feedback into their practices. As one
teacher admitted, "Initially, adapting to new
methods felt overwhelming. It took time to build
confidence." This resistance highlighted the
importance of consistent encouragement and
support to help teachers embrace changes in their
instructional approaches. Resource limitations
also posed challenges, particularly in the
adoption of technology and modern teaching
aids. While the supervision program emphasized
the integration of digital tools, many teachers
lacked access to the necessary equipment, such as
multimedia devices and educational software.
This constraint limited the scalability of the
improvements achieved through supervision.
One teacher highlighted this issue, saying, "We
need more tools, especially digital resources, to
Sfully implement what we’ve learned." Despite
these challenges, the impact of supervision
management on student engagement and learning
outcomes was profound. Teachers reported
noticeable improvements in students’ creativity,
collaboration, and participation in classroom
activities. Students became more eager to engage
in group projects and hands-on tasks,
demonstrating enhanced problem-solving skills
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and social interactions. One teacher reflected,
"Seeing students actively participating in group
projects has been incredibly satisfying." Another
noted, "Their creativity has flourished through
hands-on activities." These positive changes
extended beyond individual classrooms,
contributing to a broader culture of learning and
development at TK At-Tagwa. By addressing
teaching practices, classroom management, and
professional growth in a holistic manner,
supervision management laid the groundwork for

sustained improvements in the quality of
education. While challenges remain, the
program’s success underscores the

transformative potential of effective supervision
in early childhood education.

Discussion
Initial Conditions of Learning Quality
The  findings  revealed  systemic

deficiencies at TK At-Taqwa that significantly
impeded the quality of early childhood education.
Teachers relied predominantly on rote
memorization and lectures, which are inadequate
for fostering the cognitive and socio-emotional
development required at this stage of learning.
These traditional methods lacked interactivity
and creativity, leading to disengaged learners and
missed opportunities for stimulating critical
thinking and problem-solving skills. Moreover,
the absence of structured professional
development initiatives perpetuated a stagnation
in teaching methods, rendering educators ill-
prepared for pedagogical innovation. Classroom
management practices, marked by inefficient
scheduling and resource allocation, further
exacerbated these challenges, creating an
environment not conducive to holistic student
development. These findings align with studies
which that traditional pedagogical approaches
often fail to meet the developmental needs of
young learners (Musa et al., 2020, 2022;
Nurhayati, Haluti, et al.,, 2024; Nurhayati,
Wibowo, et al., 2024). Similarly, previous
researchs emphasized that lack of targeted
teacher training undermines the ability to adopt
modern educational strategies (Nurhayati, Fitri,
et al., 2024; Nurhayati & Novianti, 2024;
Silvania et al., 2024; Somantri et al., 2024). This
study underscores the pressing need for
comprehensive  supervision frameworks to
address these pedagogical deficiencies and
cultivate professional growth among educators.
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Supervision Management: Learning
Improvement, Challenges and Impact

The implementation of supervision
management at TK At-Taqwa adhered to a
systematic, iterative framework encompassing
planning, execution, and evaluation. The
planning phase was foundational, involving
diagnostic assessments to identify gaps in
teaching methodologies and classroom practices.
These assessments informed the design of
interventions tailored to address specific
institutional needs. During the execution phase,
supervision sessions emphasized collaborative
practices, reflective dialogue, and constructive
feedback. Teachers were encouraged to critically
evaluate their own performance, fostering a
culture of continuous improvement. The
evaluation phase ensured that progress was
systematically monitored and adjustments were
made as necessary to align with evolving
educational demands. This structured approach
resonates with Rispel (2023), who argued that
participatory supervision models can transform
educational outcomes by fostering accountability
and ownership among educators. The reflective
practices embedded in the process align with
Rohman and Nurhayati (2023), who emphasized
the importance of feedback loops for pedagogical
enhancement. By integrating these principles, the
program at TK At-Taqwa effectively bridged
systemic gaps in educational delivery.

The supervision program faced notable
challenges, particularly in overcoming resistance
to change among teachers. Many educators were
hesitant to adopt new methods due to a lack of
confidence in their ability to execute them
effectively. This resistance echoes the findings of
Musa etal. (2024), who identified similar
apprehensions among educators confronting
paradigm shifts in pedagogy. Furthermore,
resource limitations, particularly in technology
and training infrastructure, constrained the full
implementation of digital tools that could enrich
the learning experience (Iskandar et al., 2023;
Milyane et al., 2023; Nurhayati, 2021; Sulkipani
et al., 2024; Susanti & Nurhayati, 2024). These
constraints reflect a broader systemic issue within
under-resourced educational contexts. Time
constraints further compounded these challenges.
Teachers were often overwhelmed by the dual
demands of instructional responsibilities and
participation in supervision activities, leading to
diminished engagement and, at times, burnout.
Brady and Wilson (2021) highlighted the adverse
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effects of such dual burdens, emphasizing the
need for supportive measures to alleviate teacher
workloads. These findings illustrate that while
supervision frameworks are crucial, their success
depends on addressing structural and logistical
barriers. Despite these obstacles, several enablers
facilitated the success of  supervision
management at TK At-Tagwa. Foremost among
these was the role of visionary leadership. The
principal provided unwavering support, both
technical and emotional, fostering an
environment of trust and motivation that
galvanized teacher participation. This aligns with
Mustari and Nurhayati (2024), who emphasized
the transformative impact of leadership in driving
educational innovation. Another critical enabler
was the institution’s collaborative culture.
Teachers actively engaged in peer learning,
sharing insights and collaboratively resolving
challenges. This communal ethos reflects the
findings of Rohman and Nurhayati (2023) which
underscored the importance of teamwork and
shared accountability in enhancing supervision
outcomes. By creating a community of practice,
TK At-Tagwa was able to sustain momentum in
its supervision initiatives.

The supervision program produced
measurable improvements in learning quality.
Teachers demonstrated enhanced competence,
adopting interactive and  student-centered
methodologies that engaged learners and
supported their holistic development. These
pedagogical  shifts addressed  cognitive,
emotional, and social dimensions of learning,
creating a more inclusive educational experience.
Classroom management practices also improved,
with better resource utilization and structured
schedules contributing to a more conducive
learning environment. These findings align with
previous studies which highlighted the
relationship between teacher competence and
student outcomes (Fauth et al., 2019; Safuri et al.,
2022). Furthermore, the introduction of digital
tools, although constrained, brought new
dimensions of engagement and interactivity to
the classroom. This reflects advocacy for
integrating technology into pedagogical practices
to modernize educational delivery (Ghofur &
Nurhayati, 2023; Nurhayati et al., 2023,
Nurhayati, Tersta, et al., 2024; Nurhayati &

Susanto, 2024; Supiah et al.,, 2024). The
cumulative impact of these improvements
underscores the potential of supervision

frameworks to drive sustained pedagogical

589

excellence. This study corroborates and extends
existing research on the efficacy of supervision
management. Nwosu (2021) and Mandefro
(2022) both emphasized the importance of
structured supervision in enhancing teacher
performance and learning outcomes. The
participatory and reflective practices observed at
TK At-Tagwa align with Rohman and Nurhayati
(2023) principles of collaborative supervision,
which  prioritize inclusivity and mutual
accountability.  Moreover, the focus on
overcoming resource limitations and teacher
resistance mirrors challenges documented by
Musa et.al. (2022). The integration of digital
tools, while limited, represents a forward-looking
dimension of this study. This finding resonates
with study that highlighted the strategic
importance of embedding technology within
supervisory  frameworks to align  with
contemporary educational demands (Rohman &
Nurhayati, 2023). By addressing both traditional
and emerging aspects of supervision, this study
provides a comprehensive perspective on its
transformative potential.

The findings of this study have significant
implications for educational practice and policy.
First, they highlight the necessity of embedding
professional development within supervision
frameworks to ensure that educators are equipped
to meet evolving pedagogical demands. Second,
the study underscores the importance of
leadership in fostering a culture of trust and
collaboration, which is critical for the successful
implementation of  supervision initiatives.
Finally, the integration of digital tools, even in
resource-constrained environments, points to the
need for targeted investments in technology to
modernize teaching practices. At a policy level,
these insights call for systemic reforms to address
resource disparities and provide sustainable
support for supervision programs. Institutions

must  prioritize  the  development  of
comprehensive  frameworks that  balance
accountability with support, ensuring that

educators can thrive within dynamic educational
landscapes.

CONCLUSION

The implementation of supervision
management at TK At-Tagwa, Bandung, has
demonstrated its pivotal role in enhancing early
childhood education. Through  structured
planning, execution, and evaluation, supervision
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management fosters professional development,
classroom innovation, and improved learning
outcomes. Regular feedback and targeted training
have empowered teachers to adopt creative
methods, enriching interactions and engaging
students holistically. Collaborative approaches
among educators further support a culture of
shared learning and continuous improvement.
Despite successes, challenges remain, such as
limited resources and resistance to change.
Robust leadership and strategic planning are vital
for overcoming these barriers. Principals’
commitment and the integration of adequate
resources and technology are essential to
sustaining supervision programs. The findings
highlight supervision’s potential as a model for
other institutions, offering valuable strategies to
optimize teaching quality and learning outcomes.
Supervision management at TK At-Taqwa serves
as a framework for fostering professional growth
and  educational excellence.  Continuous
adaptation, collaboration, and investment are
required to ensure lasting success in early
childhood education. Future studies should
explore supervision management across different
educational levels to identify universal and
context-specific strategies. Longitudinal research
could assess its sustained impact on teacher
performance and student outcomes. Integrating
advanced technologies, such as Al-driven tools,
in supervision processes may enhance feedback
and training mechanisms. Examining cultural and
socio-economic influences could provide deeper
insights into effective practices in diverse
settings. Additionally, including student and
parent perspectives would offer a holistic
understanding of supervision’s impact on
learning environments. These investigations can
refine supervision management and support
continuous educational advancement.
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