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Abstract: This article explores the dynamics of the Arabic language as it
encounters the challenges and demands of modernity, as discussed in the National
Webinar held by the Islamic Education Study Program at IAl Hamzanwadi NW
East Lombok. The webinar served as an academic platform to examine how
Arabic, as both a classical and sacred language, navigates contemporary
developments in education, technology, and global communication. The objective
of the webinar was to identify critical ideas and transformations in the teaching
and learning of Arabic in response to current shifts in educational paradigms.
Using qualitative documentation and thematic analysis of the webinar's key
sessions and speakers’ insights, this study highlights the relevance of Arabic in
modern Islamic education and the innovative methods proposed for its
revitalization. Findings reveal a strong academic interest in integrating digital
tools, interdisciplinary approaches, and contextual pedagogy to sustain Arabic as
a living and dynamic language. The article concludes that embracing modernity
does not necessarily undermine the sacred character of Arabic but instead opens
opportunities for its broader influence in the modern world.
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INTRODUCTION

Arabic is the language of revelation, the
language of the Qur’an, and the primary language
of classical Islamic scholarship. Historically,
Arabic has played a central role in shaping a
cosmopolitan and scholarly Islamic civilization.
It served as the medium for transmitting
knowledge, culture, and spirituality across
generations (Ibrahim, 2011). Its strategic position
in the Islamic world elevated Arabic not merely
as a means of communication, but as a symbol of
knowledge and civilizational identity (Nasirin et
al., 2023; Nasri, 2024; Nasri & Rahmatullah,
2025). In the context of modernity, however,
Arabic faces significant challenges.
Globalization and the rapid advancement of
information technology have reshaped the
landscape of global communication, raising
concerns about the marginalization of Arabic in
favor of dominant world languages, particularly
English (Albirini, 2016). Within Islamic
education, this situation prompts a critical
question: how can Arabic remain relevant and
adaptable in the face of changing times?
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Modernity is not only about technological
advancement but also entails a paradigm shift in
thinking and educational approaches. Islamic
education must transform to meet the needs of a
new generation immersed in digital culture and
informational complexity (Zaharna, 2010). In
this context, Arabic language education requires
reform in terms of methodology, media, and
curriculum (Hady et al., 2025; Hady & Nasri,
2023; Manan & Nasri, 2024). In response to these
challenges, the Islamic Education Study Program
of IAI Hamzanwadi NW East Lombok organized
a National Webinar titled “Arabic Language in
the Current of Modernity.” This intellectual
forum brought together scholars, Arabic
language experts, and educators to discuss the
dynamics, challenges, and solutions for Arabic
teaching in the modern era. The discussions
reflected a strong consensus: Arabic must evolve
from a static language into one that is living,
progressive, and relevant. One of the key issues
raised was the integration of technology in Arabic
language instruction. Educational technologies
such as e-learning, learning apps, and even
artificial intelligence are now essential tools.
According to Warschauer & Kern (2000),
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technology enables more contextual, flexible,
and collaborative language learning. Therefore,
digital transformation in Arabic education is not
optional—it is necessary.

Additionally, interdisciplinary approaches
were highlighted as vital strategies for Arabic
revitalization. Language learning cannot be
separated from the learners’ social, cultural, and
psychological contexts. Approaches such as
Communicative Language Teaching (CLT) and
Task-Based Learning are seen as effective in
creating active and meaningful learning
experiences (Richards, 2006). Modernizing
Arabic does not mean stripping it of its sacred
values. Instead, it means expanding its relevance
and functionality as a bridge of knowledge,
culture, and religion in a globalized world. In this
way, Arabic remains a dynamic and living
heritage language (Suleiman, 2003). It is
therefore essential to document and analyze the
ideas that emerge in academic forums such as this
webinar. This article aims to examine the
reflections and insights of the webinar speakers
as a contribution to the reform of Arabic language
education in the modern age.

METHODS

This study employs a descriptive
qualitative approach aimed at deeply examining
the ideas and transformations surrounding the
teaching of Arabic, as discussed in the National
Webinar organized by the Islamic Education
Study Program at the Institut Agama Islam
Hamzanwadi NW Lombok Timur. The webinar
served as an intellectual platform that captured
the collective thoughts of academics,
practitioners, and Arabic language scholars in
responding to the challenges posed by modernity
(K. Yin, 2018; Patton, 2002; W. Creswell, 2012).
The primary data for this study were derived from
the documentation of the webinar activities,
which included video and audio recordings,
presentation materials delivered by the speakers,
as well as notes from moderators and the
organizing committee. All of these materials
were obtained through direct access to the
organizing team and the digital platforms used for
broadcasting the webinar, such as Zoom Meeting
and YouTube. In addition to this, the study also
utilized secondary data comprising academic
books, journal articles, and other relevant
literature that support the thematic framework of
modernity and Arabic language instruction
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(Gopalakrishnan et al., 2011; Prada-Ramallal et
al., 2018; Winslow, 2009).

Data collection was conducted using a
documentation method, which involved
systematically gathering and reviewing materials
that formed part of the webinar proceedings. This
process aimed to develop a comprehensive
understanding of the core ideas presented by the
various speakers. The data collected were then
analyzed using a thematic content analysis
method. The researcher began by thoroughly
familiarizing themselves with the entire content
of the webinar through repeated viewing of the
recordings and reviewing the available materials.
A coding process was then carried out to identify
and label important segments of the content that
addressed key issues such as the integration of
technology in Arabic language instruction, shifts
in pedagogical approaches, challenges posed by
globalization, and adaptive strategies proposed
by the speakers (De Sordi, 2024; Phillips, 1999;
Raja Sree & Mary Saira Bhanu, 2020).

The codes were subsequently grouped into
major themes that represented the main patterns
of thought emerging from the webinar
discussions. These themes were then interpreted
in light of existing academic literature to gain
deeper and more contextual insights. As a result,
the findings of this analysis not only reflect the
views of the webinar speakers but also contribute
to broader academic debates concerning the
future of Arabic in a modern context. To ensure
data validity, the study employed triangulation by
comparing the content of the webinar with
relevant academic references and audience
feedback during the discussion sessions. This
technique was intended to strengthen the
interpretation, minimize potential bias, and
reflect the diversity of perspectives in addressing
the issue of Arabic language in the context of
modernity. Through this descriptive qualitative
approach, the study aspires to clearly and sharply
portray how Arabic language renewal is being
constructed by contemporary Muslim thinkers
and educators in response to the rapidly shifting
landscape of the modern world. It also serves as
a documentary effort to preserve and highlight
the significant intellectual contributions that
emerged from this nationally organized academic
forum (B. Miles, et al., 2014; B. Miles &
Huberman, 1994; Nuttavuthisit, 2019).
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Flow of Research Method -
Arabic Language in the Stream
of Modernity

1

Research Design:
Descriptive Qualitative Approacch

Data Collection Sources
Primary Data: Webinar documentation (viddeo,
audio, presentations, moderator notes)
Secondary Data: Books, journals, relevant literature

Data Analysis
Thematic Content Analysis
Familiarization with data
Coding key issues (e.g., fech integration, pedagogy
shift, globalization, strategies)
Theme grouping Interpretation through cmparison

Data Validation
Triangulation through:
« Literature comparison
- Audience feedback analysis

Final Output and Contribution
+ Synthesis of Arabic language renewal
- Documentation of intellectual discourse
« Contribution to academic debate on modermity

Figure 1. Flow of Research Method — Arabic
Language in the Stream of Modernity

This figure illustrates the systematic stages
of the research method, starting from the
qualitative descriptive design, data collection
through webinar documentation and literature,
thematic content analysis, validation via
triangulation, and concluding with the study’s
contribution to academic discourse on Arabic
language renewal in the context of modernity.

FINDINGS AND DISCUSSION

Findings

The National Webinar on Arabic
Language and Modemity, held by the Islamic
Education Study Program at IAI Hamzanwadi
NW Lombok Timur, presented a rich collection
of academic insights and empirical reflections on
how Arabic adapts to modern demands. Three
major findings emerged from the documentation
and analysis of this academic forum:

1. Integration of Technology in Arabic

Language Teaching

Speakers consistently emphasized the critical
role of digital technology in revitalizing Arabic
learning.  Innovations such as  mobile
applications, gamified platforms, Al-based tools
(e.g., speech recognition and auto-diacritization),
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and virtual classrooms have redefined the
engagement of students with Arabic texts. This
integration addresses not only accessibility but
also learner motivation and personalization of
learning paths.

2. Pedagogical Shifts Toward Student-

Centered Approaches
The traditional grammar-translation method,

while still present, was critiqued for its
limitations in  fostering  communicative
competence.  Discussions  highlighted a

pedagogical shift towards active learning models
such as task-based language teaching (TBLT),
flipped classrooms, and communicative language
teaching (CLT). These methods focus on learner
autonomy, meaningful interaction, and context-
driven learning, aligning Arabic teaching with
global linguistic education trends.

3. Ideological and Cultural Repositioning of

Arabic in Modern Society

Several panelists drew attention to the tension
between preserving Arabic’s sacred identity (as
the language of the Qur’an) and its instrumental
role in contemporary fields such as diplomacy,
media, and academia. There was a call to
reinterpret Arabic not only as a liturgical
language but also as a living, evolving medium of
thought and innovation. This perspective
broadens Arabic’s relevance beyond religious
spheres into global intellectual participation.

10 Survey Results: Perspectives on Arabic Language Modernization
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Figure 2. Survey Results: Perspectives on Arabic
Language Modernization

87.2% mendukung integrasi teknologi dalam
pembelajaran bahasa Arab.

65.9% memilih pendekatan pembelajaran
komunikatif.
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72.3% setuju bahwa bahasa Arab perlu
diajarkan sebagai bahasa hidup, tidak hanya
sebagai bahasa agama.

Discussion

The findings of this webinar resonate with
global shifts in language education, particularly
in contexts where traditional pedagogies intersect
with the imperatives of modernization. The
adoption of technology in Arabic instruction
reflects what Warschauer and Healey call the
“sociocognitive approach to computer-assisted
language learning,” where language acquisition
is enhanced through digital interaction and
cultural immersion (Atkinson, 2014; Ocando
Finol, 2019; Schuller & McTear, 2021). The
presence of Al tools and interactive apps aligns
with what Godwin-Jones termed “ubiquitous
learning environments,” indicating a transition of
Arabic education into hybrid, multimodal spaces
(Idris, 2022; Niyomves et al., 2024; O’Byrne &
Pytash, 2015a, 2015b; Perez, 2022).

The second finding regarding pedagogical
transformation aligns with the constructivist
theory of learning, especially as articulated by
Vygotsky’s notion of the Zone of Proximal
Development (ZPD). Learners thrive when they
are engaged in socially meaningful tasks that are
scaffolded through interaction (Nasri, 2015,
2016b,2016a,2017,2020c, 2020b, 2020a, 2022).
In Arabic language classrooms, shifting toward
TBLT or CLT means that instructors are not
merely transferring linguistic rules but enabling
learners to produce language in realistic contexts.
This also echoes Al-Busaidi's observations about
Omani Arabic learners, where communicative
strategies proved more effective than rote
memorization (Al Abri et al.,, 2017; Boggu,
2014).

The third finding introduces a more
ideological dimension. Arabic is often seen
through a binary lens: as a sacred language
preserved in religious orthodoxy or as a utilitarian
tool for secular communication. However, the
webinar suggested a reconciliation of both roles,
which supports Gade’s thesis on the “ethical
lifeworld of Arabic,” where the language sustains
both tradition and transformation. Repositioning
Arabic as a dynamic cultural force, especially in
digital arenas like podcasts, online journalism,
and academic networks, affirms its relevance to
younger generations and multilingual societies
(Hammad, 2017; Ugba et al., 2024).

Furthermore, the conversation around
Arabic’s role in modernity must also be situated
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within the broader discourse of decolonization
and epistemic pluralism. As Alatas argued,
language education in the Muslim world must
challenge the “intellectual captivity” that often
places Western epistemologies at the center
(Nasri et al., 2025). The renewal of Arabic
education thus becomes a project of reclaiming
indigenous knowledge systems and reshaping
identity  through linguistic =~ empowerment
(Olofsson et al., 2024; Ziajka Stanton, 2023). In
essence, the National Webinar not only presented
technical solutions but also initiated a broader
epistemological discourse on how Arabic can
thrive amid technological acceleration, global
educational reforms, and identity negotiation.
The themes discussed point toward an integrative
model—where tradition informs innovation, and
modern tools serve classical depth.

CONCLUSION

The National Webinar organized by the
Arabic Language Education Study Program at the
Institut Agama Islam Hamzanwadi NW Lombok
Timur served as a significant academic platform
to reflect on the evolving landscape of Arabic
language education in the face of modemity. The
discussions  revealed that technological
integration, pedagogical shifts, and a renewed
vision of Arabic’s role in the global context are at
the heart of this transformation. First, the
integration of digital technology—ranging from
interactive  platforms to language-learning
applications—has become a necessity rather than
an option. It enables a more flexible, engaging,
and learner-centered experience, in line with the
demands of today’s digital generation. Secondly,
there is a noticeable shift from traditional
grammar-based instruction to communicative

and contextual teaching methods, which
emphasize practical usage and student
participation in real-life contexts. Most

importantly, Arabic is no longer viewed solely as
a sacred or religious language, but is being
redefined as a living, dynamic language relevant
to science, diplomacy, and digital discourse. The
webinar highlighted the need for a holistic and
adaptive approach to Arabic education—one that
honors tradition while embracing innovation.
This collective reflection is a meaningful step
toward building a forward-looking, inclusive,
and transformative Arabic language pedagogy in
Indonesia.


https://doi.org/10.29303/jipp.v10i2.3643

Hajras & Nasri (2025). Jurnal Ilmiah Profesi Pendidikan, 10 (2): 1972 — 1978

DOI: https://doi.org/10.29303/jipp.v10i2.3643

ACKNOWLEDGMENT

The authors would like to express their
sincere gratitude to the Arabic Language
Education Study Program of Institut Agama
Islam Hamzanwadi NW East Lombok for
organizing the National Webinar, which served
as the primary reference and inspiration for this
research. Special thanks are also extended to all
speakers, panelists, and participants whose
insights and engagements enriched the academic
discourse. Appreciation is due to the organizing
committee for providing access to documentation
and data, and to all colleagues and reviewers who
offered valuable feedback throughout the
preparation of this article.

REFERENCES

Al Abri, A., Al Seyabi, F., Al Humaidi, S., &
Hasan, A. (2017). Grammar Learning
Strategies in Omani EFL Classes: Type
and Relation to Student Proficiency.
Journal of Studies in Education, 7(2), 151.
https://doi.org/10.5296/jse.v7i2.10927

Albirini, A. (2016). Modern  Arabic
Sociolinguistics:  Diglossia, Variation,
Codeswitching, Attitudes and Identity.
Routledge.

Atkinson, D. (2014). Language learning in
mindbodyworld: A sociocognitive

approach to second language acquisition.
Language Teaching, 47(4), 467-483.
https://doi.org/10.1017/S02614448130001
53

B. Miles, M., & Huberman, A. M. (1994).
Qualitative Data Analysis: An Expanded
Sourcebook, 2nd ed. SAGE Publications,
Ltd.

B. Miles, M., Huberman, A. M., & Saldafia, J.
(2014). Qualitative Data Analysis: A

Methods Sourcebook, 3rd ed. SAGE
Publications, Ltd.
Boggu, A. T. (2014). Language learning

strategies among less proficient learners in
Oman. IOSR Journal of Humanities and
Social Science, 19(9), 46-53.
https://doi.org/10.9790/0837-19984653
De Sordi, J. O. (2024). Techniques for Data
Collection. In J. O. De Sordi, Qualitative
Research Methods In Business (pp. 61—

75).  Springer Nature Switzerland.
https://doi.org/10.1007/978-3-031-50323-
85

1976

Gopalakrishnan, G., Minsker, B. S., & Valocchi,
A. J. (2011). Monitoring Network Design
for Phytoremediation Systems Using
Primary and Secondary Data Sources.
Environmental Science & Technology,
45(11), 4846-4853.
https://doi.org/10.1021/es1042657

Hady, R., & Nasri, U. (2023). Innovative
Learning: Utilizing Card Sort Media to
Amplify Arabic Vocabulary
Understanding in NW Lenek Junior High
School. Jurnal limiah Profesi Pendidikan,
8(3), 1982-1987.
https://doi.org/10.29303/jipp.v8i3.2101

Hady, R., Nasri, U., Hajras, M., Hasyim, M., &
Rahmatullah, A. J. (2025). The Revolution
of Arabic Language Learning: Integration
of Digital Technology in 21st Century
Education.  Jurnal  Ilmiah  Profesi
Pendidikan, 10(2), 1593-1599.
https://doi.org/10.29303/jipp.v10i2.3444

Hammad, U. K. (2017). Human Values in The
Structure of The Arabic Language: A

Descriptive  Analytical ~ Study. 4l
https://doi.org/10.35269/1452-000-039-
013

Ibrahim, M. H. (2011). Linguistic history of
Arabic. Dalam Kees Versteegh (Ed.), The
Arabic Language. Edinburgh University
Press.

Idris, N. (2022). Undergoing Science Experiment
in Hybrid Learning. ASM Science Journal,

17, 1-10.
https://doi.org/10.32802/asmscj.2022.117
3

K. Yin, R. (2018). Case Study Research and
Applications: Design and Methods, 6th ed.
SAGE Publications, Ltd.

Manan, A., & Nasri, U. (2024). Tantangan dan
Peluang Pendidikan Bahasa  Arab:
Perspektif Global. Jurnal llmiah Profesi
Pendidikan, 9(1), 256-265.
https://doi.org/10.29303/jipp.v9i1.2042

Nasirin, N., Nurdiah, N., & Nasri, U. (2023).
Implementation of The Immersion Method
in Arabic Language Learning at Madrasah
Aliyah Cendekia Ruwaq Al-Azhar As-
Syarif Pandan Duri, East Lombok. Jurnal
Illmiah Profesi Pendidikan, 8(2), 1292—
1299, 8(2), 1292-1299.
https://doi.org/10.29303/jipp.v8i2.2450

Nasri, U. (2015). Akar Historis Pendidikan
Perempuan: Refleksi Pemikiran TGKH.


https://doi.org/10.29303/jipp.v10i2.3643

Hajras & Nasri (2025). Jurnal Ilmiah Profesi Pendidikan, 10 (2): 1972 — 1978

DOI: https://doi.org/10.29303/jipp.v10i2.3643

Muhammad Zainuddin Abdul Madjid.
Deepublish.

Nasri, U. (2016a). Menjemput Ilmu: Sebuah
Pengantar Filsafat I[Imu. Semesta [Imu.

Nasri, U. (2016b). Menziarahi Filsafat: Sebuah
Pengantar Filsafat Umum. Semesta [Imu.

Nasri, U. (2017). Mengenal Ahl al-Sunnah wa al-
Jama’ah  dalam  Konteks  Nahdlatul
Wathan. CV. Haramain Lombok.

Nasri, U. (2020a). Bersahabat dengan Illmu:
Sebuah Pengantar Filasfat limu, Cetakan
Ke-7. CV. Haramain Lombok.

Nasri, U. (2020b). Ngaji Bareng Filosof: Sebuah
Pengantar Filsafat Umum. Penerbit CV.
Haramain Lombok.

Nasri, U. (2020c). Philosophy is Mother of
Science’s:  Pengatar  Filsafat. CV.
Haramain Lombok.

Nasri, U. (2022). Philosophy of Education. CV.
Haramain Lombok.

Nasri, U. (2024). Sasak Language in Rituals and
Traditions: An Anthropological Analysis

of Communication in the Lombok
Community. Sabda: Jurnal Kajian
Kebudayaan, 19(2), 89-99.

https://doi.org/10.14710/sabda.19.2.89-99

Nasri, U., Fahrurrozi, Haryadi, L. F., Hajras, M.,
& Ramdana, S. (2025). Integrating
classical islamic texts and digital
technology revitalization of kutub al-turats
in ma’had dar al-qur’an wa al-hadith NW
Anjani Lombok. AI-MISBAH: Jurnal
Islamic Studies, 13(1), 45-57.
https://doi.org/10.26555/almisbah.v13il.1
3029

Nasri, U., & Rahmatullah, A. M. S. (2025).
Female Islamic Scholars in the Digital
Space: Transformations, Challenges, and
Contributions. Digital Muslim Review,
2(2), 176-193.
https://doi.org/10.32678/dmr.v2i2.16

Niyomves, B., Kunacheva, N., & Sutadarat, S.
(2024). Hybrid Learning: A combination
of face-to-face and online learning.
Journal of Education and Learning
Reviews, 1(3), 11-20.
https://doi.org/10.60027/jelr.2024.673

Nuttavuthisit, K. (2019). Data Analysis and
Interpretation. In K. Nuttavuthisit,
Qualitative Consumer and Marketing
Research  (pp. 239-262).  Springer
Singapore.  https://doi.org/10.1007/978-
981-13-6142-5_10

O’Byrme, W. 1., & Pytash, K. E. (2015a). Hybrid
and Blended Learning: Modifying

1977

Pedagogy Across Path, Pace, Time, and
Place. Journal of Adolescent & Adult
Literacy, 59(2), 137-140.
https://doi.org/10.1002/jaal.463

O’Byrne, W. L., & Pytash, K. E. (2015b). Hybrid
and Blended Learning: Modifying
Pedagogy Across Path, Pace, Time, and
Place. Journal of Adolescent & Adult
Literacy, 59(2), 137-140.
https://doi.org/10.1002/jaal.463

Ocando  Finol, M. (2019). Past the
Anthropocentric: Sociocognitive
Perspectives for Tech-Mediated Language
Learning. Annual Review of Applied

Linguistics, 39, 146-151.
https://doi.org/10.1017/S02671905190001
14

Olofsson, J., Sjogren-Forss, K., Bramhagen, A.,
& Rémgard, M. (2024). Voices Unheard:
A Reflective Lifeworld Research Study of
Older Arabic-Speaking Female Migrants
and Their Experience of Existential
Loneliness. International Journal of Older
People  Nursing, 19(4), el2633.
https://doi.org/10.1111/0pn.12633

Patton, M. Q. (2002). Qualitative Research and
Evaluation Methods, 3rd ed. SAGE
Publications, Ltd.

Perez, A. M. (2022). Principal Leadership in an
Online Environment: Lessons From
Hybrid and Fully Virtual Learning. In A.
M. Perez & S. Orakci (Eds.), Advances in
Mobile and Distance Learning (pp. 187—

204). IGI Global.
https://doi.org/10.4018/978-1-7998-8077-
6.ch010

Phillips, J. J. (1999). Data Collection Techniques.
In Accountability in Human Resource
Management (pp. 110-146). Elsevier.
https://doi.org/10.1016/B978-0-88415-
396-2.50009-1

Prada-Ramallal, G., Roque, F., Herdeiro, M. T.,
Takkouche, B., & Figueiras, A. (2018).
Primary versus secondary source of data in
observational studies and heterogeneity in
meta-analyses of drug effects: A survey of
major medical journals. BMC Medical
Research  Methodology, 18(1), 97.
https://doi.org/10.1186/s12874-018-0561-
3

Raja Sree, T., & Mary Saira Bhanu, S. (2020).
Data Collection Techniques for Forensic
Investigation in Cloud. In B. Suresh
Kumar Shetty & P. Shetty H (Eds.), Digital


https://doi.org/10.29303/jipp.v10i2.3643

Hajras & Nasri (2025). Jurnal Ilmiah Profesi Pendidikan, 10 (2): 1972 — 1978
DOI: https://doi.org/10.29303/jipp.v10i2.3643

Forensic Science. IntechOpen.
https://doi.org/10.5772/intechopen.82013

Richards, J. C. (2006). Communicative Language
Teaching Today. Cambridge University
Press.

Schuller, B. W., & McTear, M. F. (2021). Socio-
Cognitive Language Processing for
Special User Groups. In J. Michle, W.
Minker, E. André, & K. Yoshino (Eds.),
Multimodal Agents for Ageing and
Multicultural — Societies (pp. 87-95).

Springer Singapore.
https://doi.org/10.1007/978-981-16-3476-
55

Suleiman, Y. (2003). The Arabic Language and
National Identity: A Study in Ideology.
Edinburgh University Press.

Ugba, M. S. S., Nasution, R., & Muhammad
Fadli Ramadhan. (2024). ’Akhlaqiyyaat
Ta’allum Al-Lughat Al-‘Arabiyyaat Fii
Al-Qarn Al-Haadii Wa ‘Ishriin. A/

Intisyar, 9(1), 56-65.
https://doi.org/10.32505/intisyar.v9il.831
8

W. Creswell, J. (2012). Educational Research:
Planning, Conducting, and Evaluating
Quantitative and Qualitative Research, 4th
ed. Pearson Education.

Warschauer, M., & Kern, R. (2000). Network-
Based Language Teaching: Concepts and
Practice. Cambridge University Press.

Winslow, E. H. (2009). Primary vs. Secondary
Sources. AJN, American Journal of

Nursing, 109(8), 13-14.
https://doi.org/10.1097/01.NAJ.00003584
74.10497.2f

Zaharna, R. S. (2010). Battles to Bridges: U.S.
Strategic Communication and Public
Diplomacy  after  9/11. Palgrave
Macmillan.

Ziajka Stanton, A. (2023). The Worlding of
Arabic Literature: Language, Affect, and
the Ethics of. Fordham University Press.
https://doi.org/10.59236/WAL23

1978


https://doi.org/10.29303/jipp.v10i2.3643

