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Abstract: In second language learning, assessment plays a vital role in evaluating 

and measuring students’ proficiency levels based on the material taught. Therefore, 

this research aims to examine the strategies, practices, and challenges faced by an 

English MGMP teacher in West Lombok face during the development of a valid 

teacher-made test for Senior High School students. This study employs a 

qualitative design, and the data were collected through triangulation techniques 

such as teacher interviews and document analysis of the test item from two schools 

in West Lombok, six teachers from SMAN 1 Narmada, and four teachers from 

SMAN 1 Gerung. The findings indicate that the majority of teachers maintain the 

content validity by utilizing the curriculum, module, and test blueprint as their core 

references before and during the test development process. However, several test 

items were found to be misaligned with the curriculum and the materials taught. 

Furthermore, none of the respondents considered the alignment between the test 

with the specific language skills that being assessed. In addition, the majority of the 

problem that teacher usually face is the wide variation in students’ proficiency 

levels, which makes it difficult to design a fair test for all students. The study 

concludes that, although the most of English teachers had ensured the content 

validity of their test items by referring to official documents such as the curriculum, 

teaching modules, and test blueprints during the test development process, there are 

several items which still deviated from the material taught, and none of teachers 

addressed whether the test formats appropriately matched the language skills being 

assessed such as speaking, writing, listening and reading. Their strategies mainly 

involved adjusting items to students’ proficiency levels, collaborating with 

colleagues, and managing test banks through digital platforms such as WhatsApp 

and the PIJAR application. However, none reported using analytical measures like 

item discrimination index to examine test quality. The primary obstacle they faced 

was the broad variation in students’ abilities, alongside many learners performing 

below the expected standard. This challenge was intensified by the absence of 

recent professional development initiatives or coordination from the English 

MGMP in West Lombok over the last one to two years.  
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INTRODUCTION 

 

One of the problem was that the outcome 

of second or foreign language learning is 

generally not satisfactory and sometimes even 

disappointing, and this a matter which has 

caused much concern for both trainers and those 

responsible. Despite the fact that students are 

being taught English for many years, a majority 

of learners still express their disappointment 

with what they learn in the classroom. This 

situation remains in place due in large part to 

the lack of effective teaching and one major 

reflection of this poor quality if the way 

teachers conduct assessment. Thus, in L2 

instruction, it is nature for teachers to construct 

tests which are capable of assessing students’ 

true learning achievements with respect to the 

four vital language skills- listening, speaking, 

reading and writing. Additionally, assessments 
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are significant since they serve to measure the 

degree of students’ attainment of instructional 

objectives. Given this, there are two general 

categories of tests – standardized tests and 

teacher-made tests – for different types of 

evaluation. Nevertheless, most frequently used 

are tests constructed by teachers and due to 

their feasibility and congruency with classroom 

performance. The results of these tests carry 

weight in grading, promotion and thus 

students’ academic development and therefore 

the accuracy is all the more important. The 

quality of teacher-made tests also influences 

how well students’ true abilities are represented 

fairly and consistently. In this sense, the debate 

on validity in teacher-made tests acquires great 

interest in teaching practices. 

Messick (1989) stated that a test is valid 

if it measures what it purports to measure, and 

this encapsulated the essence of meaningful 

testing. Secondly, testing must be valid in that 

it should not only sample test what has been 

taught but also reflect the language skills to be 

tested. Put simply, one should measure a 

reading skill with a reading task and a speaking 

skill with speaking items that correspond to the 

learning objectives. Hence, a teacher will adopt 

specific procedures in designing an assessment 

such as planning of the test, item writing 

techniques and ensure that items measure what 

students are expected to learn. Moreover, 

teachers should field-test the test items for 

reliability and discover mistakes which can 

influence students’ scores. It’s also important 

that teachers do a thorough job of testing and 

grade objectively so the results are consistent. 

These steps allow teachers to assess the quality 

of each item and revise it if necessary. 

Thereby, a reliable and valid test can help 

improve the overall trustworthiness of learning 

evaluation. Therefore, understanding validity 

theories is not just a theoretical necessity; it is a 

practical one for everyday classroom 

assessment. 

It is very important in engaging students 

toward developing their language skill, 

especially to enhance meaningful learning when 

they are exploring beyond knowledge 

measurement of the course by both authentic 

assessment and higher-order thinking (HOTS) 

level of assessment. Authentic assessment is an 

evaluation strategy that challenges students to 

perform the tasks they would be expected to do 

in real-life situations. Furthermore, Muhaimi et 

al. (2023) define authentic assessment as 

testing pedagogical problems for students 

needed and tends more to the higher-order 

thinking skills. But that doesn't have to mean 

that HOTS is always higher priority than lower 

order thinking (LOTS), as lower-order thinking 

skills are still critical in teaching students to 

understand integral concepts. Without LOTS, it 

may be challenging for students to transition 

into the higher orders of thinking and problem 

solving. In other words, the challenge of finding 

a balance between LOTS and HOTS needs to 

be met in order that language is learnt 

holistically. In this aspect, teachers need to 

understand the cognitive levels of their test 

items so that fairness and concurrence with 

curriculum is addressed. The Indonesian 

curriculum also highlights the infusion of 

HOTS, so teachers must make items in those 

tests to be more difficult. It is in this context 

that examining the equilibrium between LOTS 

and HOTS when developing teacher-made tests 

becomes essential. 

Besides, some teachers exploit materials 

this not taking into account the kind of tasks 

(which in turn are used) and if those do or do 

not promote meaningful communication. This 

scenario leads to the fact that teachers tend to 

depend heavily on textbooks without verifying 

if the tasks are opportunities for language 

development. Despite the government’s efforts 

to train several programs, research shows 

Indonesian teachers as a speaker and writer of 

English are considered moderate. Furthermore, 

Rozimela et al. (2024) found that the scores of 

teachers’ productive skills are approximately 

between 68 and 72. This implies that there is a 

need for ongoing development. Thus, 

professional development has to include 

continued education, working together and 

mentorship for training of teachers. 

Furthermore, there is potential for mutual 

assistance between senior and younger/less 

experienced teachers to help share knowledge 

and narrow the gap in assessment literacy. The 

ongoing enhancement of classroom teaching 
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and learning is crucial because assessment 

procedures significantly influence the 

instructional needs of students. In addition, 

assessment literacy enables teachers to make 

sound choices about pre-existing test items or 

may lead to the creation of their own. 

Therefore, improving the quality of teaching 

and learning is emphasized to promote 

teachers' assessment ability. 

Other researchers have also confirmed 

technical deficiencies of teacher-constructed 

tests that may compromise their validity and 

utility. For instance, Sukendra (2023) found that 

only 55% test items are in line with the 

syllabus and the rest did not represent the 

signification learning purpose. This observation 

indicates that even many items are not 'low 

stakes' in the sense of being critical 

competences against which anyone would want 

to be measured. Additionally, a number of test 

items include errors in grammar or confusing 

distractors that are likely to cause confusion 

among learners and impact their performance. 

Similarly, Gashaye et al. (2022) identified, low 

content validity in teacher-made tests for the 

fact that some language skills were more than 

others not equally tested. Other investigations, 

such as Apriana et al. (2022) and Utami et al. 

(2019), found that teacher- made tests generally 

concentrate on LOTS only resulting very few 

HOTS questions. This is against the principles 

of 2013 curriculum, which promotes critical 

thinking. Furthermore, Rohmah (2019) 

discovered low discrimination index and 

inappropriate alternatives in lots of test items. 

Thus, test weakness still stands as an important 

factor that should be taken into account in 

language teaching. 

In this regard Sujana et al. (2019) 

contend that quality of English Education in 

senior high schools can be enhanced when 

teachers are empowered with content, process, 

assessment and professional development. 

While existing studies on the topic have tended 

to focus on validation as the completion of test 

items when they are developed, the present 

study takes a novel direction by investigating 

how teachers actually think and do with respect 

to validity during item-writing. This change is 

significant because the examination of process 

can foster a richer understanding about 

teachers‟ assessment literacy. In addition, 

knowledge of teachers’ conceptions of validity 

may provide insights into the difficulties that 

teachers experience when they develop 

assessments. Furthermore, this study serves to 

determine how teachers incorporate curriculum 

guides and references during the construction 

of their tests. The probe has the potential to be 

used in training programs by identifying areas 

where teachers show a lack of knowledge. 

Furthermore, this study sheds light on the 

actual conditions taking place in English 

MGMP communities in West Lombok. Hence, 

the results can contribute to informing policy 

and teacher education programmes. Therefore, 

the findings of this research add up to the 

knowledge regarding validity practice in 

teacher-made tests in Indonesian context. 

 

METHODS 

 

This is a qualitative descriptive study, 

which seeks to provide rich description of how 

certain phenomena manifest in the eyes and 

experiences of persons or communities within 

their own local context. This methodology is 

beneficial because it enables researchers to 

collect experiences as they occur naturally, not 

interfering or altering them. Quoting Lambert 

and Lambert (2012), there is a way', in which 

qualitative descriptive research reports results 

without their being immersed in analytical 

summaries, so that readers can "see" what 

happened quite transparently (p. Creswell 

(2009) also posits that qualitative research aims 

to investigate and comprehend the meanings 

people have ascribed to a social problem or 

issues. Because of this emphasis, the approach 

allows researchers to explore real-world 

perceptions, activities and behaviors that could 

be missing from quantitative designs. This 

study uses case study to examine how the 

MGMP English teachers on West Lombok 

make the test item. A case is warranted as it 

enables the researcher to observe the goings-on 

of how a thing works, in its happening. Case 

studies are particularly appropriate when the 

links between the phenomenon and its context 

have not been clearly established (Yin, 2013). 
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So this model begins to address how teachers, 

in fact, mediate their material conditions when 

constructing assessment. Through this 

integration of qualitative descriptive and case 

study, thereby the research aims to offer a 

nuanced portrayal of test-making activities 

among English MGMP teachers in West 

Lombok. The research was conducted in several 

high schools in West Lombok in September 

2025. 

The sampling approach in this study was 

a snowball recruitment procedure which is if the 

first participant meets inclusion criteria they can 

recommend to another one. Johnson (2014)) 

and Naderifar et al. (2017) note snowball 

sampling is useful for guiding the researchers 

to individuals who possess certain, relevant 

traits. The focus of this research was on the 

English teachers for MGMP in high school 

level in West Lombok. These teachers were 

selected because they have the habit of 

preparing test items for their students, to enable 

them serve as informants on how to develop 

tests. By the snowball approach, they referred 

each other, and increased the sample size 

slowly. A total of ten teachers were ultimately 

chosen as participants of the study. Their 

participation was vital, as they provided 

firsthand experiences with test development 

procedures and problems. Snowball sampling 

also promoted the fact that participants were 

indeed informants about the research issues. 

Therefore, the sample well represented the 

requirements of the characteristics for 

examining test-making practices in the MGMP 

community. 

The data were anlyzed using triangulation 

through documents and interviews which 

provided in-depth and credible responses. I 

opted for interviews as this method enables 

informants to explain in some detail their 

experiences, beliefs and practices as described 

by Hox et al. (2005). Interview questions in this 

study were formulated from the validity theory 

to meet the necessary aspects of test quality. At 

the same time, the semi-structured nature 

allowed for new ideas to arise freely. Semi-

structured interviews provided a combination of 

structure and flexibility, allowing the researcher 

to follow up on meaningful points as 

participants reported them (Kvale & 

Brinkmann, 2015). Each interview lasted 

approximately 30 min, was audio-recorded 

with consent, and centred on the participants’ 

understandings, perspectives and experiences of 

producing test items. Analyses of documents 

supplemented the interviews and included 

examples relevant to teacher-made test items. 

Creswell & Creswell, 2023). Documentation 

such as public and/or private records is 

important sources to corroborate and enhance 

interviews findings. Thus providing test 

documents helped validate or clarify 

participant-reported practices. By taking this 

joint approach, the investigation was able to 

capture a global view of what teachers believe 

about validity and how they apply it in test 

construction. 

For the purpose of ensuring overall 

quality and trustworthiness of the study, various 

strategies consistent with Lincoln and Guba 

(1985) were used. Reliability was confirmed 

via member checking, where the participants 

rechecked the information presented to them. 

Engagement with the research setting over time 

also increased credibility, as it allowed the 

researcher to become increasingly familiar with 

the local activities. Triangulation was another 

factor in enhancing the credibility and validity 

of results, as findings were confirmed through 

checking with several data sources. 

Transferability was facilitated by rich 

descriptions of the research setting and 

participants, so that readers could determine 

whether or not the findings might be 

transferable to other settings. Reliability was 

assured through an audit trail which tracked 

decisions made during the conduct of the study. 

Reflexive journaling allowed the researcher to 

consider potential bias thereby increasing 

confirmability. Another level of objectivity was 

introduced in the form of peer debriefing 

sessions that included input from peers. The 

careful combination of these strategies ensured 

the high methodological quality of study. These 

initiatives helped maintain reliable and 

evidence-based findings that were based on 

systematically collected data. 

Data analysis procedures were guided by 

the thematic analysis approach by Miles et al. 
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(2014), which emphasizes that qualitative data 

analysis is cyclical and begins during the initial 

phase of data collection. Data reduction was the 

first step in this study, entailing summarisation 

and pasting of extracts into a manageable code. 

Irrelevant text was then excluded to emphasize 

the main themes. The second phase was the re-

arranging of condensed data in visual or written 

forms such as matrices and charts, thematic 

group formation. These views facilitated the 

recognition of connections and patterns 

between cases. Once the displays were 

constructed, the researcher progressed to 

drawing conclusions and verification. At this 

point patterns were discerned, explanations 

fashioned, and interpretations checked against 

the raw data for believability. Alternative views 

were also considered, in order not to bias the 

interpretations too strongly. Verification was an 

important way to make sure that whatever 

conclusions were generated were based on 

evidence, not just guesses. In this iterative and 

reflective process of analysis, reporting was 

both data driven and analytically firm. 

 

FINDINGS AND DISCUSSION 

 

Findings 

In the process of developing English 

language tests, teachers demonstrated an 

awareness of the importance of test validity. 

Most teachers expressed that their test design 

was guided by various official documents, such 

as the national curriculum, lesson plans, syllabi, 

and instructional modules. These references 

served as the foundation to ensure that test 

items aligned with learning objectives. Teachers 

acknowledged that a well-aligned test helps 

measure students' competencies effectively. 

They believed that instructional goals should be 

reflected in assessment tools to maintain both 

relevance and fairness. Many teachers 

emphasized that student ability levels also had 

to be considered when formulating test items. 

This consideration ensured that assessments 

were not too difficult or too easy, allowing for 

equitable evaluation. Interestingly, teachers did 

not work in isolation when designing tests. 

They regularly consulted with colleagues to 

share ideas and align interpretations of 

curriculum standards. This peer collaboration 

was seen as essential to maintaining consistency 

and improving test quality. The teachers also 

mentioned the use of test blueprints or grids to 

map out item indicators and skills being 

measured. These steps were part of a systematic 

effort to uphold content validity in assessment 

practices. 

When asked about strategies they used, 

teachers reported several methods to ensure that 

their test items were valid and appropriate. 

They began by referring to documents such as 

the ATP (Alur dan Tujuan Pembelajaran), 

curriculum, and syllabi to guide their decisions. 

These resources helped them create assessments 

that aligned with learning goals. Teachers also 

reviewed modules and instructional materials to 

ensure that the content of the test reflected what 

had been taught. In addition to this, some 

teachers conducted try-outs of their tests. The 

purpose of these trials was to gather feedback 

and adjust the level of difficulty accordingly. 

Technological tools also played a role in their 

strategy. For example, some teachers used the 

PIJAR application to build and manage 

question banks. This helped them keep track of 

test items and maintain consistency across 

semesters. Furthermore, WhatsApp groups were 

utilized for peer discussions and collaborative 

review. These virtual communities allowed 

teachers to refine their test items with input 

from others. Despite these efforts, teachers did 

not mention using more advanced statistical 

measures, such as discrimination index or 

reliability testing. This suggests that while they 

followed some systematic procedures, there was 

room for growth in using psychometric tools to 

evaluate item quality. 

Despite their efforts, teachers faced a 

variety of challenges in test development. One 

of the most common issues mentioned was the 

varying levels of student ability. Teachers noted 

that students in the same grade often had 

differing skill levels, which made it difficult to 

design tests that were fair for all. Some reported 

struggling to create items that were accessible 

to weaker students while still challenging for 

stronger ones. Another problem was related to 

ambiguous or unclear guidelines in national 

documents. For example, instructional 
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indicators were sometimes interpreted 

differently by different teachers. In addition, 

some tests did not align properly with these 

indicators, reducing their content validity. 

Teachers also noted that some test items were 

too difficult or used vocabulary unfamiliar to 

students. The use of both Bahasa Indonesia and 

English in a single item also created confusion. 

Moreover, time constraints posed a significant 

issue. Teachers were often overwhelmed with 

responsibilities outside of test creation, leaving 

little time for thoughtful item development. 

They also admitted having difficulty developing 

HOTS (Higher Order Thinking Skills) 

questions. Lastly, the lack of regular MGMP 

(English Teacher Working Group) meetings in 

West Lombok reduced opportunities for 

professional collaboration and peer evaluation. 

This absence of external feedback made it 

harder to improve and validate their tests 

consistently. 

To support interview findings, document 

analysis was conducted on final exam materials 

from two schools: SMAN 1 Narmada and 

SMAN 1 Gerung. At SMAN 1 Narmada, a total 

of 30 test items were analyzed, including 25 

multiple-choice and 5 essay questions. The 

content validity analysis revealed that 17 items 

(56.67%) were considered highly appropriate 

and well-aligned with the ATP. Five items 

(16.67%) were deemed appropriate, while 8 

items (26.67%) did not align with the learning 

objectives. This suggests that while the majority 

of items were valid, there were still a notable 

number of questions that lacked alignment with 

instructional goals. The cognitive validity 

analysis further showed that 57% of the items 

targeted lower-order thinking skills, specifically 

C1 (Remembering) and C2 (Understanding). 

About 27% of the items aimed at C3 (Applying) 

and C4 (Analyzing), representing moderate 

cognitive engagement. However, higher-order 

skills like C5 (Evaluating) and C6 (Creating) 

were underrepresented, with only 10% targeting 

these domains. This data indicates a tendency to 

emphasize factual recall over analytical or 

creative thinking, which limits the test's ability 

to measure a wider range of student 

competencies. 

In contrast, the final exam at SMAN 1 

Gerung consisted of 45 multiple-choice 

questions. Analysis of these items showed that 

42 (93.33%) were highly appropriate and 

aligned with the curriculum. Only 3 items 

(6.67%) were considered misaligned. This 

reflects a strong adherence to content standards 

and a greater level of consistency in test 

construction. The cognitive level distribution 

was more balanced compared to SMAN 1 

Narmada. About 31% of items were at the C4 

(Analyzing) level, which implies a strong focus 

on students' ability to examine and break down 

texts. Another 27% of items were classified 

under C2 (Understanding) and C3 (Applying), 

indicating an emphasis on comprehension and 

contextual use. Surprisingly, only 2% of items 

focused on C1 (Remembering), showing limited 

use of rote memory-based questions. The C5 

(Evaluating) level appeared in 4% of the items, 

while none were found in the C6 (Creating) 

category. This absence of productive tasks 

implies that while students were asked to 

interpret and analyze, they were not given 

opportunities to design, present, or generate 

new ideas. Overall, SMAN 1 Gerung showed 

stronger content and cognitive validity than 

SMAN 1 Narmada, though both schools 

showed potential areas for growth, particularly 

in incorporating higher-order thinking tasks 

 

Discussion 

 The study that English teachers in high 

school have knowledge about the importance 

of test validity, especially content validity, 

when constructing test items. The majority of 

participants believed that test items must be 

consistent with the curriculum, syllabus or 

lesson plan in order to be relevant to objective. 

This and in tone with Brown (2004) that a good 

test should reflect the instructional goals, 

evaluate the competencies that are really 

intended for evaluation. Providing blueprints 

and test grids - (Notes 8.3) Teachers' use of 

blueprints and test grids also provides evidence 

for Miller, Linn and Gronlund’s (2009) theory 

that a set up in the form of test specification 

tables is crucial in aligning test content with 

objectives. Peer work by dialogue and 

consultation was widely reported, which 

indicate that the process of test construction is a 
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collective activity rather than individual 

behavior. This joint endeavor is consistent with 

Stiggins (1994) who argued for the necessity of 

having various perspectives on testing in test f 

development to increase reliability and decrease 

bias. Use of testing blueprints also aligns with 

Nitko and Brookhart (2011) recommendation 

for clear representation of the relationship 

among test indicators to enhance the quality of 

an assessment. Nevertheless, the extensive 

concentration on recall and the comprehension 

levels (C1 and C2) at Bloom’s taxonomy 

indicate that teachers remain biased towards 

lower order thinking skills. This pattern is also 

supported by the findings of Brookhart (2010), 

that, in the absence of effective training, many 

teachers fail to craft assessments that effectively 

promote critical and creative thought on behalf 

of their students. So, while they employ some 

procedures for validity, teachers’ uses of 

assessment need to move closer to higher-order 

thinking skills. 

The test design approach described by 

teachers reflects a systematic consideration 

rooted in official surveillance documents and 

materials. Instructors used ATP, syllabi, 

modules and lesson plans to align student 

learning artifacts (McMillan, 2011), as 

McMillan streamlined sound assessment which 

starts with clear instructional alignment. Try-

outs and adjustment The use of (1998b: 38) 

complexity clearly reflects a few teachers 

testing their items in some informal way for 

appropriateness or difficulty15 (Popham, 

Developmental evidence as to whether the 

participants understood what was required when 

they read items. The use of the PIJAR app and 

several WhatsApp groups also suggests a 

tendency toward the integration of technology 

and peer collaboration in test construction. This 

confirms Chappuis (2015), who calls the 

importance of digital tools for enhancing 

assessment practice. Despite this, absence of 

reference to psychometric analyses (relability 

coefficients or item discrimination indexes) 

points out a lack in teachers technical 

assessment competences. “It is important for 

items to work in the same way across students” 

(Nitko & Brookhart, 2011, p. Without these 

mechanisms, it is still challenging to assess 

item quality beyond surface alignment. 

However, cooperation can ensure the integrity 

of content, and then more in-depth analysis is 

required to make a well-grounded evaluation. 

Teachers' use of informal peer feedback, while 

beneficial, are unlikely to supersede more 

robust validation supported by assessment 

theory. As a result of this reality, their current 

practices resemble more of a base level validity 

practice and consist of no further analysis 

capability in which to tune test item quality 

accordingly. 

In spite of these efforts, teachers continue 

to encounter significant obstacles that restrict 

the development of legitimate assessment 

practices. One big challenge is students’ 

unequal language proficiency, which makes 

creating fair test items difficult. This concern is 

grounded in Messick’s (1989) conceptualisation 

of construct validity, which cautions that test 

devices should not be biased towards or against 

particular groups of students. When unknown 

vocabulary and bilingual (Indonesian-English) 

test items are introduced, it adds to the 

confusion and possibly disguises students’ real 

level of competence. Moreover, discrepancies 

in the interpretation of instructional indicators 

reveal a more systemic problem in the 

curriculum guidance. The absence of routine 

MGMP meetings and the lack of active 

evaluators also undermined the supporting 

system for test validation. This directly opposes 

Shepard’s (2000) claim that assessment systems 

need supporting professional communities and 

feedback mechanisms. Teachers also reported 

challenges in framing HOTS questions, and 

needed more training to devise evaluative and 

creative test items. This question relates to 

Anderson and Krathwohl’s (2001) taxonomy, 

which defines evaluating (C5) and creating (C6) 

as critical elements of the spectrum, but also of 

contemporary assessment. In addition, lack of 

time and workload were reported, thus 

supporting the previous accounts of Stiggins 

(2005) on how capacity-building among 

teachers needs to be institutionally facilitated 

for assessment practices to be enhanced. 

Indeed, these barriers show that, while teachers 

strive to design valid assessments, systematic 

and professional obstacles impede the ability to 
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routinely apply best practices. 

 

CONCLUSION 

 

The findings revealed that most English 

teachers ensured the content validity of their test 

items by referring to official documents such as 

the curriculum, teaching modules, and test 

blueprints during the test development process. 

These references helped maintain alignment 

between the assessments and learning objectives. 

However, several items still deviated from the 

materials taught, and none of the teachers 

addressed whether the test formats appropriately 

matched the language skills being assessed—such 

as speaking, writing, listening, or reading. In 

terms of strategies, teachers adapted test items to 

students’ proficiency levels and collaborated with 

peers. They also used digital tools like WhatsApp 

and the PIJAR app to manage test banks 

efficiently. Despite these efforts, none of the 

teachers reported using analytical tools such as 

the discrimination index or discrimination power 

to evaluate their test items. The main challenge 

teachers encountered was the wide range of 

students’ abilities, which made it difficult to 

design fair assessments suitable for all learners. 

Many students were also performing below their 

expected academic level. This situation was 

further compounded by the lack of recent 

professional development activities or 

coordination from the English MGMP in West 

Lombok in the past one to two years. 
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