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INTRODUCTION

Abstract: The development of digital technology has influenced the way
students access and understand religious knowledge. In Islamic Religious
Education (IRE), this condition presents challenges related to students’ digital
literacy skills as well as the cultivation of attitudes and moral character in
digital spaces. IRE learning still tends to focus on the delivery of content,
while the integration of digital literacy and moral values has not yet been
systematically designed. Therefore, an IRE learning design that is responsive
to technological developments without neglecting the goal of character
formation is needed. This study aims to examine and formulate a design of
Islamic Religious Education learning based on digital literacy integrated with
moral values. The research employs a qualitative approach through a
literature study of scientific journals, books, and relevant policy documents.
The data are analyzed descriptively to identify key concepts and main
components in the development of an IRE learning design. The results of the
study indicate that digital literacy in IRE learning should be directed toward
the development of critical, ethical, and responsible competencies, not merely
technological proficiency. The integration of moral values can be carried out
through the selection of materials, methods, and learning activities that are
contextualized with students’ digital experiences. An integrated learning
design has the potential to support the achievement of IRE objectives in a
manner that is more relevant to the demands of the digital era. This study is
expected to contribute conceptually to the development of IRE learning and
to serve as a foundation for further empirical research.
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The rapid development of digital
technology has brought significant changes to
various aspects of life, including education. In
today's digital era, students not only access
information through traditional textbooks but
also through the internet, social media,
educational apps, and other digital platforms.
This access provides opportunities for students to
independently enrich their knowledge, including
in the field of Islamic Religious Education (PAI)
(Irtyshcheva et al., 2021). However, behind these
opportunities lie serious challenges, namely the
ability of students and teachers to discern
accurate and relevant information and to uphold
moral values while interacting in digital spaces.
This context then gives rise to the need for
effective integration of digital literacy in PAI
learning (Saputra & Syahputra, 2021).

Digital literacy in the context of Islamic
Religious Education (PAI) is not merely the
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applications but encompasses the ability to
access, assess, evaluate, and utilize information
critically and ethically. As found in literature
studies, digital literacy in Islamic education
needs to include cognitive, technical, ethical, and
even spiritual dimensions so that learners are not
only competent technology users but also
learners with character in accordance with
Islamic teachings. (Zaimina & Zahrah, 2024).
Other studies also emphasize that digital literacy
in Islamic Religious Education (PAI) plays an
important role in helping students understand
religious material more broadly and critically,
while also protecting them from potentially
misleading or negative information (Nurdiah,
2025).

Meanwhile, studies on the development of
moral values in the digital context are still
relatively scarce in the literature. Research on the
role of Islamic Education teachers shows that the
success of internalizing noble character values
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largely depends on the teacher's ability not only
to guide morally but also to integrate value-based
approaches with the use of technology in learning
(Zulfikar, 2020). In fact, character is the main
goal of Islamic Education (PAI), not just
cognitive understanding but also changes in
students' attitudes and behaviors in real life.
When students interact on digital platforms
without a strong foundation of moral values,
there is a risk of behavior that does not align with
Islamic principles, such as unethical actions, hate
speech, or the spread of negative content(Atiku &
Yusuf, 2025).

Several studies have discussed digital
literacy and Islamic education in general, but
there is still little research that explicitly
integrates digital literacy with moral values
within a systematic learning design framework.
Some national-level studies tend to emphasize
digital literacy as a standalone skill or as a
classroom support, but they have not explicitly
addressed how these two elements are integrated
in the design of Islamic education learning
(Pratiwi et al., 2024). This indicates the existence
of a research gap regarding the formulation of a
PAI learning model or design that can
simultaneously bridge digital literacy and the
internalization of moral values.

The urgency of this research becomes even
stronger when viewed from the shift in the 21st-
century education paradigm, which emphasizes
the development of holistic competencies,
including critical thinking skills, digital ethics,
and religious character. The digital era is
unavoidable and continuously evolving, making
it necessary for PAI learning designs to be
developed contextually to remain relevant for
students living in a digital world. Research that
examines PAI learning designs integrating digital
literacy with moral values will contribute to the
development of Islamic education theory while
also providing practical alternatives for teachers
in implementing adaptive and meaningful
learning. With this background, this research
takes an important position in the effort to fill the
existing scientific gap and demonstrates how PAI
learning can be designed more comprehensively,
not separate from the digital context that has now
become an inseparable part of students' lives.

METHODES

This article uses a qualitative approach
with a systematic literature review (SLR) study
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design. A qualitative approach was chosen
because this study aims to fill a conceptual
research gap, namely formulating an Islamic
Religious Education (PAI) learning design that
integrates digital literacy and moral values. A
systematic literature review allows researchers to
identify, evaluate, and synthesize findings from
various previous studies in a structured manner to
produce a robust conceptual framework. This
approach is also commonly used in pedagogical
studies to understand how educational
phenomena are examined in the scholarly
literature before conducting further research.
(Pratiwi et al., 2024).

The SRL design was chosen because a
systematic review model enhances the
transparency and reproducibility of research. Not
merely descriptive, a systematic literature study
allows researchers to delineate how literature
related to digital literacy, morality, and Islamic
education learning are interconnected, and how
each aspect has been understood and analyzed by
previous researchers. Thus, this research design
is expected not only to meet its objectives but also
to open opportunities for empirical testing in
future studies. (Pratiwi et al., 2024).

The data sources for this study consist of
secondary literature in the form of scientific
journal articles. The selected literature covers
studies on digital literacy in the context of Islamic
education, PAI learning, and the integration of
moral values in learning in the digital era. To
ensure the quality of the sources, searches were
conducted in nationally and internationally
indexed databases such as SINTA, DOAJ,
Google Scholar, and wuniversity journal
institutional databases. The data collection
procedure was carried out in several stages: 1).
Initial  identification involves preliminary
searches using keywords such as digital literacy,
Islamic Religious Education, instructional
design, moral values, and literature review, 2).
Article selection: articles are selected based on
inclusion and exclusion criteria, which include
topic relevance, a five-year publication range,
and indexed and peer-reviewed sources. This
selection approach is commonly used in Islamic
education journals to enhance the credibility of
the literature data analyzed, 3). Context
monitoring: In addition to scientific articles,
textbooks and policy documents (for example,
digital literacy policies in the curriculum) were
also examined to enrich the conceptual
framework. The data were selected to provide a
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strong theoretical foundation for the phenomenon
being studied, namely the integration of digital
literacy and moral values in the design of Islamic
education learning. With this structured data
collection technique, the research can be
interpreted as a literature mapping that is
representative of the current state of knowledge.

Data analysis was conducted using
thematic qualitative analysis, focusing on
identifying the main themes from the collected
literature. The steps of the analysis included: 1)
Data reduction, which involves sorting parts of
the text relevant to the study variables: digital
literacy, learning design, and moral values; 2)
Theme classification, where information is
categorized into themes such as the basic
concepts of digital literacy in education,
dimensions of moral values in the digital space,
and strategies for integrating both in Islamic
Religious Education learning 3). Conceptual
synthesis, which involves connecting classified
themes to build an integrative conceptual
framework. This synthesis process is carried out
by comparing different approaches in the
literature, then formulating common principles
and conceptual gaps that have not been
comprehensively addressed. This strategy is
commonly used in literature review articles
because it can combine findings across studies
and present them in a systematic and analytical
narrative form (Pratiwi et al., 2024).

The selection of the SRL method and
thematic analysis is based on several scientific
reasons: 1) Meeting the needs of conceptual
research: Since the study aims to fill a research
gap in the integration of digital literacy and moral
values in the design of Islamic Education (PAI)
learning, a systematic literature review is a
necessary initial step before developing empirical
research, 2) Credibility: A structured and
systematic method allows readers to follow the
process of data selection and analysis
transparently, thereby enhancing the credibility
of the article's findings. Other studies in PAI that
review similar literature also use a systematic
approach, 3). Replicability: Clear steps in the
search, selection, and analysis of the literature
allow other researchers to replicate this study
using the same criteria, thereby supporting the
generalization of the findings in broader or
different contexts. Contribution to theoretical and
practical studies: With this method, the article not
only provides a summary of the literature but also
formulates a conceptual synthesis that can serve
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as a foundation for further research as well as the
development of learning models based on digital
literacy and moral values.

Findings and Discussion

The results of the literature review indicate
that digital literacy has become a central issue in
contemporary education discourse, including in
the context of Islamic Religious Education (PAI).
Most of the literature agrees that digital
transformation has direct implications for the
way students access, understand, and interpret
religious knowledge. Students are no longer
entirely dependent on teachers or textbooks, but
also on search engines, social media, and various
digital platforms that provide Islamic content in
diverse forms (Rahmi et al., 2025). This
condition shows that the PAI learning space has
expanded from the physical classroom to an open
digital space that is not always controlled
(Pratiwi et al., 2024).

Literature findings show that digital
literacy in Islamic Education (PAI) learning is
generally understood as the ability to use
technology to support the learning process.
However, this understanding is still relatively
narrow and focuses on technical aspects. Some
studies place digital literacy as the skill to use
technology-based learning media, such as the
utilization of learning videos, digital Qur’an
applications, and online learning platforms. In
this context, digital literacy has not yet been fully
positioned as a critical and reflective ability in
responding to religious information circulating in
the digital space (Zaimina & Zahrah, 2024).

The study results also indicate that there is
still a tendency to separate digital literacy from
value objectives in Islamic Education (PAI)
learning. Moral values are still recognized as the
main goal of PAIL but they are often taught
through normative and conceptual approaches,
without being directly linked to the digital
realities faced by students. As a result, PAI
learning provides little practical preparation for
students to deal with ethical issues in the digital
space, such as the spread of religious hoaxes,
religion-based hate speech, or inappropriate
behavior in online interactions (Saputra &
Syahputra, 2021).

Analysis of various digital-based PAI
learning designs shows that the learning
orientation is still dominated by cognitive
aspects. Learning objectives are more often
formulated in terms of mastery of the material,
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while the development of critical, ethical, and
responsible attitudes in the use of technology has
not been explicitly designed (Syarifah et al.,
2025). The learning methods used, such as online
discussions and project-based assignments, do
provide opportunities for active participation by
students, but they have not been consistently
directed to foster digital literacy based on moral
values. These findings indicate that PAI learning
designs still require an integrative framework that
simultaneously unites technological aspects and
values. (Pratiwi et al., 2024).

These findings serve as an important basis
for discussing the role of digital literacy in
Islamic Religious Education (PAI).
Theoretically, digital  literacy,  broadly
understood, encompasses cognitive, social, and
ethical dimensions. From the perspective of
Islamic education, the ethical dimension is highly
relevant because it aligns with the goal of
cultivating noble character (akhlakul karimah)
(Mustamiin, 2025). Therefore, digital literacy
cannot be separated from moral values, as every
digital activity inherently involves moral and
ethical choices. PAI learning that does not
integrate these two aspects risks losing its
relevance in guiding students to face the
challenges of the digital era.

The discussion of this research also
indicates that the integration of moral values in
digital-based learning needs to be conducted
contextually. Moral values are not sufficiently
conveyed in the form of definitions or normative
concepts, but need to be presented in real
situations that are close to the students' lives
(Afifah, 2025). The digital space is one of the
most relevant contexts, given the intensity of
students' interactions with social media and other
online platforms. By linking moral values with
digital practices, Islamic education (PAI)
learning can help students understand that
Islamic teachings are not separate from the
realities of modern life (Zaimina & Zahrah,
2024).

These findings are in line with the
perspective of contextual learning, which
emphasizes the importance of meaningful
learning experiences. When students are
encouraged to reflect on their digital behavior
from the perspective of Islamic values, the
process of internalizing values becomes deeper.
For example, discussions about honesty can be
related to the ethics of sharing information on
social media, while the value of responsibility
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can be linked to the wise use of technology. Thus,
Islamic education learning is not only
informative but also transformative. From a
learning design standpoint, the study results
indicate that the integration of digital literacy and
moral values needs to be planned from the early
stages of curriculum design (Yakin et al., 2025).
The goals of Islamic education learning should be
formulated in a balanced way, considering
cognitive, affective, and behavioral aspects.
Learning materials should be linked to actual and
relevant digital phenomena, while learning
methods should be aimed at encouraging critical
reflection and ethical discussion. The use of
technology in PAI learning should not only be
seen as a tool but as a pedagogical space to instill
values.

Theoretically, this study contributes to
bridging the research gap that has long separated
studies on digital literacy and moral education in
Islamic Religious Education (PAI). Most
previous research has discussed digital literacy
within the framework of 21st-century skills,
while studies on morals have been mostly
addressed in a normative context. By integrating
these two perspectives, this study shows that
digital literacy and moral values have a mutually
reinforcing relationship and need to be
understood as a unified whole in the design of
PAI learning (Saputra & Syahputra, 2021).

The practical implications of this research
finding are primarily related to the role of Islamic
education teachers. Teachers are not only
required to master religious materials but also to
have adequate digital literacy to guide students
critically and ethically (Sugihyono, 2025).
Teachers need to act as facilitators who help
students understand religious information in the
digital space, while also serving as role models in
ethical technology use. This demands the
continuous development of Islamic education
teachers' competencies in digital literacy and
character education.

For educational institutions, this research
provides a conceptual basis for developing PAI
learning policies that are adaptive to
technological developments. The integration of
digital literacy and moral values into the
curriculum and learning design is expected to
enhance the relevance of PAI to contemporary
challenges. Thus, PAI learning not only
maintains its identity as values education but also
is able to respond constructively to the dynamics
of students' digital lives. Overall, the results and
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discussion of this study affirm that an Islamic
Religious Education learning design based on
digital literacy and moral values is an urgent need
in the digital era. The integration of these two
aspects not only strengthens the objectives of
Islamic Religious Education learning but also
contributes to the development of a contextual,
adaptive, and character-oriented Islamic
education paradigm.

CONCLUSION

This study shows that digital literacy has
become an inseparable part of the reality of
Islamic Religious Education learning in the
digital era. The main findings indicate that
Religious Education learning no longer takes
place entirely within spaces controlled by
teachers and educational institutions, but is also
influenced by the flow of religious information in
open digital spaces. Nevertheless, digital literacy
in Religious Education learning is still commonly
understood in a limited way as technical skills in
using media, while critical and ethical
dimensions have not yet been systematically
integrated into learning design. On the other
hand, moral values remain positioned as the main
goal of Religious Education, but they are often
taught normatively without being contextually
linked to students' digital practices.

The contribution of this research to the
development of knowledge lies in the effort to
integrate digital literacy and moral values within
a single framework of PAI learning design. This
study emphasizes that digital literacy cannot be
separated from the dimension of values, as every
digital activity carries moral and ethical
implications. Therefore, PAI learning needs to be
designed integratively from the planning stage,
starting from the formulation of objectives, the
selection of materials, to learning strategies that
encourage critical reflection and the formation of
moral attitudes in the digital space. These
findings also bridge the gap in previous research,
which tended to separate the study of digital
literacy and moral education within the PAI
context. Based on the findings and limitations of
this study, it is recommended that future research
examine the implementation of PAI learning
design based on digital literacy and moral values
empirically across various education levels. Field
research using experimental approaches or in-
depth case studies can provide a more
comprehensive picture of the effectiveness of this

learning design in shaping students' digital
attitudes and behaviors. In addition, further
studies should also focus on developing PAI
teachers' competencies in digital literacy and
moral education, given the strategic role of
teachers as facilitators and role models in
learning in the digital era.
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