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Abstract:  This study aimed to examine the relationship between perceived 

teacher phubbing and learning motivation among elementary school students in 

the digital era. Teacher phubbing refers to teachers’ non-instructional attention 

to smartphones or digital devices during learning activities, which may reduce 

direct communication with students. This study used a quantitative 

correlational design involving 130 students from Grades IV, V, and VI, selected 

from a population of 180 students through purposive sampling. Data were 

collected using Likert-scale questionnaires measuring perceived teacher 

phubbing and learning motivation, supported by observation and 

documentation. Instrument testing showed that the questionnaire items were 

valid and reliable, with Cronbach’s alpha of .88. Data were analyzed using 

descriptive statistics and Pearson Product Moment correlation. The results 

showed that perceived teacher phubbing was at a moderate level, while 

students’ learning motivation was also moderate, with concentration and 

classroom participation identified as vulnerable aspects. Pearson correlation 

analysis revealed a negative and significant relationship between teacher 

phubbing and learning motivation, r(128) = -.598, p < .001, with a 95% 

confidence interval of [-.698, -.475]. The coefficient of determination indicated 

that 35.8% of the variance in learning motivation was statistically associated 

with perceived teacher phubbing. These findings indicate that teacher attention 

remains an important motivational resource in digital-era elementary 

classrooms. The study contributes to digital education research by positioning 

teacher phubbing as a professional and relational issue, not merely a 

technology-use problem.  

 

Keywords: teacher phubbing, learning motivation, elementary students, digital 

transformation. 

 

 

INTRODUCTION 

 

Digital transformation has increasingly 

reconfigured the structure, rhythm, and relational 

ecology of elementary education. Contemporary 

classrooms are no longer defined only by direct 

oral explanation, printed materials, and 

conventional teacher-led routines, but also by 

digital boards, learning management systems, 

online resources, smartphones, tablets, and 

networked communication platforms that mediate 

instruction, feedback, assessment, and school-

home communication. This transformation has 

expanded the repertoire of classroom interaction 

by enabling multimodal demonstrations, real-time 

feedback, collaborative problem solving, project-

based learning, and more flexible access to 

learning materials (Bimantoro et al., 2026; 

Mustari et al., 2026; Taufikin & Nurhayati, 2026). 

In elementary classrooms, these developments are 

particularly significant because children’s 

academic engagement is still strongly shaped by 

the quality of teacher guidance, social interaction, 

and classroom routines (Lotfi et al., 2025). Digital 

tools may therefore enrich learning when they are 

aligned with pedagogical goals, but their value 

depends on whether they strengthen or weaken the 

interactional relationship between teacher and 

student. 

Recent literature suggests that digital 

transformation can support learner-centered, 

dialogic, culturally responsive, and inclusive 

classroom practices when teachers use technology 

to amplify student voice, collaboration, and 

feedback (Nurhayati & Judijanto, 2026; Taufikin 

et al., 2026). Digital platforms can create new 
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opportunities for students to participate in 

discussion, construct meaning, engage in shared 

digital workspaces, and connect learning to their 

linguistic, cultural, and social experiences 

(Nkealah & Simango, 2023; Nurhayati, Sholihah, 

et al., 2025). In multilingual and diverse 

elementary classrooms, digital resources may 

validate students’ home languages and funds of 

knowledge when teachers are prepared to design 

culturally sustaining and multilingual interaction 

(Ma’rifah et al., 2025; Nwachukwu et al., 2024). 

However, the same body of literature also 

indicates that successful digital integration is not 

determined by device availability alone. It 

requires teacher competence, purposeful design, 

classroom norms, and professional judgment so 

that technology supports discourse, collaboration, 

and equitable participation rather than 

fragmenting attention or reducing meaningful 

interaction (Musa & Nurhayati, 2024; Taufikin, 

Judijanto, et al., 2025; Taufikin, Nurhayati, 

Badawi, et al., 2025). 

The major research problem addressed in 

this study emerges from the tension between 

productive digital integration and disruptive 

digital distraction. In digitally enriched 

classrooms, smartphones and other devices can 

support instruction, but they can also become 

sources of non-instructional attention that 

interfere with teacher-student interaction. One 

increasingly relevant phenomenon is phubbing, 

defined as the act of snubbing or ignoring another 

person in favor of a mobile device. In education, 

phubbing has been described as behavior that 

disrupts interpersonal communication, classroom 

interaction, and the quality of learning 

engagement (Ogodo, 2024). Teacher phubbing 

refers specifically to teachers’ non-instructional 

attention to smartphones or digital devices during 

learning activities, such as checking messages, 

browsing social media, using non-educational 

applications, or repeatedly shifting attention away 

from students for purposes unrelated to 

instruction. This behavior differs from legitimate 

instructional device use because it competes with 

students for teacher attention and may weaken the 

relational cues through which children experience 

support, responsiveness, and care. 

A general solution to this problem is not to 

reject educational technology, but to distinguish 

between purposeful instructional use and non-

instructional digital distraction. Smartphones, 

tablets, and other digital tools can be 

pedagogically valuable when they are used to 

access learning resources, support collaboration, 

document learning, facilitate assessment, or 

stimulate authentic communication  (Nurhayati, 

Liana, et al., 2025; Suzer & Koç, 2021; Taufikin, 

Nurhayati, Muzakki, et al., 2025). However, when 

teachers use devices without clear instructional 

purpose, the device may disrupt turn-taking, 

feedback, clarification, eye contact, and 

spontaneous dialogue. Such disruption is 

especially important in elementary education 

because students rely heavily on teacher 

immediacy, warmth, and timely feedback to 

sustain motivation. Therefore, the general 

response should be a balanced digital pedagogy 

that promotes meaningful technology use while 

establishing norms that protect face-to-face 

interaction, dialogic talk, and instructional 

attention (Amirudin et al., 2026; Cherif et al., 

2024). 

Scientific literature identifies several 

specific strategies for addressing teacher digital 

distraction and preserving motivationally 

supportive interaction. First, schools need clear 

classroom norms and professional guidelines that 

define which forms of device use are instructional, 

administrative, emergency-related, or personal. 

Such norms reduce ambiguity and help students 

understand when technology serves learning and 

when it becomes off-task distraction (Addai & 

Adzahlie-Mensah, 2024). Second, professional 

development should support teachers in designing 

discourse-rich digital tasks that foreground 

student reasoning, collaboration, multilingual 

participation, and culturally responsive 

interaction(Nurhayati, Bimantoro, et al., 2025). 

Third, teachers need strategies for managing 

attention in technology-mediated classrooms, 

including silencing non-urgent notifications, 

explaining instructional device use transparently, 

maintaining eye contact, and returning quickly to 

student dialogue. These strategies can help ensure 

that digital tools amplify rather than erode the 

motivational benefits of teacher presence. 

The literature most closely related to this 

study shows a consistent relationship among 

digital conduct, classroom interaction quality, and 

student engagement. Studies on digital 

transformation emphasize that technology can 

enhance interaction when embedded in 

purposeful, collaborative, and culturally 

responsive pedagogy (Archer et al., 2024). 

Studies on phubbing and teacher digital 

distraction indicate that non-instructional 

smartphone use can disrupt face-to-face 
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communication, weaken teacher-student 

responsiveness, reduce feedback opportunities, 

and diminish engagement(Lyken‐Segosebe et al., 

2022). Nevertheless, the evidence base on teacher 

phubbing in elementary classrooms remains 

limited. Much existing work focuses on higher 

education, peer interaction, student phone use, or 

general digital distraction, while fewer studies 

empirically examine how students’ perceptions of 

teacher phubbing relate to learning motivation in 

elementary education. This gap is important 

because elementary students may be especially 

sensitive to teacher attention, relational warmth, 

and responsiveness. 

Accordingly, this study aims to examine the 

relationship between perceived teacher phubbing 

and learning motivation among elementary school 

students in the digital era. The study is grounded 

in the assumption that teacher attention functions 

as a motivational resource: when teachers remain 

visibly responsive, students are more likely to 

participate, concentrate, persist, ask questions, 

and interpret learning as meaningful. Conversely, 

when teachers are perceived as repeatedly 

attending to smartphones for non-instructional 

purposes, students may experience reduced 

immediacy, weaker relational support, and lower 

motivation. The novelty of this study lies in 

shifting the analytical focus from students’ gadget 

use to teachers’ professional digital conduct and 

in positioning teacher phubbing as a relational 

mechanism that may weaken elementary students’ 

motivation. Based on the reviewed literature, the 

study hypothesizes that perceived teacher 

phubbing is negatively and significantly 

associated with students’ learning motivation. 

The scope of the study is limited to upper-

elementary students and uses a quantitative 

correlational design to examine the direction and 

strength of the association between teacher 

phubbing and learning motivation. Through this 

focus, the study contributes to a more balanced 

understanding of digital education, in which 

technology is valued when it supports human 

interaction, but critically examined when it diverts 

teachers from the pedagogical relationship 

through which children feel guided, included, and 

motivated. 

 

METHOD 

 

This study employed a quantitative 

correlational research design to examine the 

relationship between perceived teacher phubbing 

and students’ learning motivation in elementary 

education. A correlational design was considered 

appropriate because it aimed to determine whether 

naturally occurring variation in students’ 

perceptions of teacher phubbing was statistically 

associated with variation in their learning 

motivation(Nurhayati, Judijanto, et al., 2025). In 

this design, teacher phubbing was treated as the 

independent variable, while learning motivation 

was treated as the dependent variable. 

The study was conducted in an elementary-

school context during the second semester of the 

2025/2026 academic year. The population of the 

study consisted of 180 students in Grades IV, V, 

and VI. These grade levels were selected because 

upper-elementary students are generally capable 

of understanding structured questionnaire items 

and reporting their perceptions of classroom 

interaction. At the same time, they remain 

developmentally dependent on teacher attention, 

guidance, and feedback to sustain motivation 

during learning activities. From this population, 

130 students were selected as the research sample 

through purposive sampling. Purposive sampling 

was used because the study required participants 

who had direct experience with digital-era 

classroom interaction and were able to provide 

meaningful responses regarding teacher device 

use and their own learning motivation.  

This study examined two main variables: 

perceived teacher phubbing and student learning 

motivation. The independent variable was 

perceived teacher phubbing. In this study, teacher 

phubbing refers to students’ perception that 

teachers attend to smartphones or digital devices 

during instruction in ways that are not directly 

related to the learning process. This includes 

checking messages, using social media, browsing 

non-instructional applications, repeatedly looking 

at the phone, or shifting attention away from 

students during active teaching. The definition 

deliberately distinguishes teacher phubbing from 

legitimate instructional technology use. A teacher 

who uses a device to access learning materials, 

facilitate assessment, manage classroom timing, 

or support digital collaboration is not necessarily 

engaging in phubbing. Phubbing occurs when 

device use competes with students for teacher 

attention and reduces direct instructional 

interaction. The dependent variable was learning 

motivation. Learning motivation refers to the 

internal and external forces that encourage 

students to participate in lessons, persist in 

completing tasks, ask questions, maintain 
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concentration, and strive for academic 

achievement. In elementary education, motivation 

is not only an individual psychological condition 

but also a relational outcome shaped by teacher-

student communication, feedback, classroom 

belonging, and perceived support. This 

operational understanding is consistent with 

educational psychology perspectives that view 

motivation as reflected in enthusiasm, 

engagement, persistence, and achievement 

orientation. 

Data were collected primarily through 

Likert-scale questionnaires designed to measure 

perceived teacher phubbing and learning 

motivation. The teacher phubbing questionnaire 

included indicators related to the frequency of 

smartphone use while teaching, the intensity of 

teacher attention directed to the device, neglect of 

direct communication with students, and 

disruption of instructional interaction. These 

indicators were selected because they reflect the 

core dimensions of phubbing as a relational 

interruption: attention is diverted from students, 

communication becomes less responsive, and the 

flow of instruction is disturbed. The learning 

motivation questionnaire included indicators of 

enthusiasm in following lessons, active 

questioning, persistence in completing tasks, 

concentration during learning, and desire to 

achieve. These indicators represent affective, 

behavioral, and cognitive dimensions of 

motivation. Enthusiasm reflects students’ positive 

orientation toward learning; active questioning 

indicates participatory engagement; persistence 

reflects effort and resilience; concentration 

reflects sustained attention; and achievement 

desire reflects students’ aspiration to succeed 

academically. Both instruments used a five-point 

Likert scale ranging from Strongly Agree to 

Strongly Disagree. The use of a Likert scale was 

appropriate because the study measured 

perceptions, attitudes, and self-reported 

motivational tendencies. In addition to 

questionnaires, observation and documentation 

were used to strengthen contextual understanding 

of classroom conditions. These supporting 

techniques helped situate the questionnaire data 

within the broader classroom environment, 

although the primary statistical analysis was 

based on the questionnaire responses. 

Instrument quality was assessed through 

validity and reliability testing before the main 

analysis. The manuscript reported that all 

questionnaire items were valid because the item-

total correlation values exceeded the relevant r-

table value. This indicates that each item had an 

adequate statistical relationship with the overall 

construct it was intended to measure. Validity 

testing was important because both teacher 

phubbing and learning motivation are latent 

constructs that cannot be observed directly and 

must be inferred from measurable indicators. 

Reliability testing was conducted using 

Cronbach’s alpha. The reported reliability 

coefficient was .88, indicating strong internal 

consistency. This coefficient suggests that the 

items used in the questionnaire measured the 

constructs consistently and were sufficiently 

reliable for correlational analysis. A reliable 

instrument is necessary in this study because weak 

measurement consistency would reduce 

confidence in the interpretation of the relationship 

between teacher phubbing and learning 

motivation. 

The data collection process was carried out 

in several stages. First, the researcher identified 

the relevant population and selected participants 

from Grades IV to VI using purposive sampling. 

Second, the researcher administered the 

questionnaire to students who met the inclusion 

criteria. Before students completed the 

instrument, the purpose of the questionnaire was 

explained in accessible language so that 

participants could respond based on their 

classroom experiences. Third, observation and 

documentation were conducted to support the 

interpretation of the questionnaire findings. The 

procedure was designed to ensure that students’ 

responses reflected their perception of teacher 

behavior and their own motivational experience.  

Data analysis was conducted in two main 

stages: descriptive analysis and inferential 

analysis. Descriptive analysis was used to 

determine the general level of perceived teacher 

phubbing and the general level of learning 

motivation. The results were categorized to 

identify whether each variable appeared at a low, 

moderate, or high level. This stage was important 

because it provided an empirical profile of the 

classroom phenomenon before testing the 

relationship between variables. Inferential 

analysis was conducted using Pearson Product 

Moment correlation. Pearson correlation was 

selected because the study sought to examine the 

direction and strength of the linear relationship 

between perceived teacher phubbing and learning 

motivation.   
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RESULTS AND DISCUSSION 

 

The descriptive analysis showed that 

perceived teacher phubbing was in the moderate 

category. This result was based on students’ 

responses to questionnaire items measuring 

teacher smartphone or digital-device use during 

instruction. The indicators included frequency of 

smartphone use while teaching, the degree of 

attention directed to the device, neglect of direct 

communication, and disruption of instructional 

interaction. 

 
Table 1. Descriptive Result of Teacher Phubbing 

Variable Indicators Measured Empirical Category 

Teacher phubbing Smartphone use while teaching; attention to device; reduced 

direct communication; disruption of instructional interaction 

Moderate 

 

The empirical category for teacher 

phubbing was therefore recorded as moderate. 

The descriptive result indicates that the observed 

category for teacher phubbing was not low and not 

high, but moderate. The descriptive analysis 

showed that student learning motivation was also 

in the moderate category. The indicators used to 

measure this variable were enthusiasm in 

following lessons, active questioning, persistence 

in completing tasks, concentration during 

learning, and desire to achieve. The manuscript 

reported that concentration and classroom 

participation appeared as vulnerable areas within 

the motivation variable. 

 
Table 2. Descriptive Result of Learning Motivation 

Variable Indicators Measured Empirical Category 

Learning 

motivation 

Enthusiasm; active questioning; task persistence; 

concentration; achievement desire 

Moderate 

The empirical category for learning motivation was therefore recorded as moderate. 

 
Table 3. Specific Empirical Notes on Learning Motivation 

Aspect Empirical Finding 

Overall learning motivation Moderate 

Concentration Identified as a vulnerable aspect 

Classroom participation Identified as a vulnerable aspect 

 

The descriptive result indicates that student 

learning motivation was categorized as moderate 

in the research sample. The descriptive findings 

show the empirical status of the two main 

variables. Teacher phubbing was categorized as 

moderate. Learning motivation was also 

categorized as moderate. Within learning 

motivation, concentration and classroom 

participation were identified as vulnerable 

aspects. 

 
Table 4. Summary of Descriptive Findings 

Variable Empirical Category Additional Empirical Note 

Teacher phubbing Moderate Measured through teacher device-use and interaction-

disruption indicators 

Learning motivation Moderate Concentration and classroom participation were reported as 

vulnerable aspects 

 

Pearson Product Moment correlation was 

used to examine the relationship between 

perceived teacher phubbing and learning 

motivation. The analysis involved 130 students. 

The degrees of freedom were 128. The reported 

correlation coefficient was -.598. The significance 

value was p < .001. The 95% confidence interval 

ranged from -.698 to -.475. The coefficient of 

determination was .358. The t statistic was -8.44. 

 
Table 5. Pearson Correlation Between Teacher Phubbing and Learning Motivation 

Statistical Component Value 

N 130 

Degrees of freedom 128 

Pearson correlation coefficient, r -.598 
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Statistical Component Value 

Significance value p < .001 

95% confidence interval [-.698, -.475] 

Coefficient of determination, r² .358 

t statistic -8.44 

 

The correlation coefficient was negative. 

The significance value was below .001. The 

confidence interval did not include zero. The 

coefficient of determination was .358. The 

coefficient of determination was calculated as r² 

= .358. This value corresponds to 35.8%. The 

remaining percentage was 64.2%.

 

 
Table 6. Variance Summary Based on r² 

Component Percentage 

Variance statistically associated with teacher phubbing 35.8% 

Remaining variance 64.2% 

Total variance 100% 

 

The 95% confidence interval for the 

correlation coefficient was reported as [-.698, 

-.475]. The lower bound was -.698, and the upper 

bound was -.475. 

 

Table 7. Confidence Interval for Pearson Correlation 
Confidence Interval Component Value 

Lower bound -.698 

Upper bound -.475 

Confidence level 95% 

 

The confidence interval range was fully 

below zero. The hypothesis tested in this study 

stated that perceived teacher phubbing is 

negatively and significantly associated with 

student learning motivation. The statistical result 

showed r(128) = -.598, p < .001. The reported 

confidence interval was [-.698, -.475]. 

 
Table 8. Hypothesis Testing Summary 

Hypothesis Statement Statistical Result Empirical Decision 

Perceived teacher phubbing is negatively and 

significantly associated with student learning 

motivation 

r(128) = -.598, p 

< .001, 95% CI [-.698, -.475] 

Supported by the 

statistical result 

 

The hypothesis testing result is presented 

based on the reported Pearson correlation output. 

The empirical findings of the study can be 

consolidated into four main results. First, the 

study involved 130 students from a population of 

180 students. Second, the questionnaire 

instruments were reported as valid, and the 

reliability coefficient was Cronbach’s alpha = .88. 

Third, teacher phubbing was categorized as 

moderate, and learning motivation was also 

categorized as moderate. Fourth, the Pearson 

Product Moment correlation showed a negative 

and statistically significant relationship between 

teacher phubbing and learning motivation. 

 
Table 9. Consolidated Results of the Study 

Component Empirical Finding 

Population 180 students 

Sample 130 students 

Grade levels IV, V, and VI 

Sampling technique Purposive sampling 

Instrument type Likert-scale questionnaire 

Supporting techniques Observation and documentation 

Instrument validity All items valid 

Reliability Cronbach’s alpha = .88 
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Component Empirical Finding 

Teacher phubbing level Moderate 

Learning motivation level Moderate 

Vulnerable aspects of motivation Concentration and classroom participation 

Correlation coefficient r = -.598 

Degrees of freedom 128 

Significance value p < .001 

Confidence interval [-.698, -.475] 

Coefficient of determination r² = .358 

Associated variance 35.8% 

t statistic -8.44 

 

This chapter presented the empirical results 

of the study. The sample consisted of 130 upper-

elementary students selected from a population of 

180 students. The instruments used to measure 

teacher phubbing and learning motivation were 

reported as valid, with a reliability coefficient of 

Cronbach’s alpha = .88. The descriptive findings 

showed that teacher phubbing was in the moderate 

category. Student learning motivation was also in 

the moderate category, with concentration and 

classroom participation identified as vulnerable 

aspects. The Pearson Product Moment correlation 

analysis showed a negative correlation between 

perceived teacher phubbing and student learning 

motivation, with r(128) = -.598, p < .001, 95% CI 

[-.698, -.475]. The coefficient of determination 

was r² = .358, equivalent to 35.8%. 

 

Discussion 

The findings of this study show a 

statistically significant negative relationship 

between perceived teacher phubbing and learning 

motivation among elementary school students. 

The reported correlation, r(128) = -.598, p < .001, 

indicates that higher levels of perceived teacher 

phubbing are associated with lower levels of 

student learning motivation. This result is 

important because the descriptive findings also 

showed that teacher phubbing was not categorized 

as high, but moderate. In other words, even a 

moderate level of perceived teacher non-

instructional device use was meaningfully related 

to students’ motivational condition. Learning 

motivation was also found to be moderate, with 

particular vulnerabilities in concentration and 

classroom participation. These findings suggest 

that teacher phubbing should not be treated as a 

minor behavioral issue or a simple matter of 

digital etiquette. Rather, it should be understood 

as part of the broader interactional quality of 

digital-era classrooms. 

The negative relationship found in this 

study is consistent with the conceptual argument 

that elementary students’ motivation is strongly 

shaped by teacher attention, responsiveness, and 

interpersonal communication. In elementary 

classrooms, motivation is not only determined by 

the attractiveness of learning materials or the 

availability of digital tools, but also by students’ 

perception that the teacher is present, responsive, 

and emotionally available. Teacher attention is 

communicated through eye contact, timely 

feedback, listening, verbal encouragement, and 

immediate response to students’ questions or 

difficulties. When teachers shift attention to 

smartphones for non-instructional purposes, these 

relational signals may be weakened. The present 

finding therefore aligns with prior literature 

indicating that teacher digital distraction can 

reduce immediacy, weaken feedback loops, 

fragment classroom discourse, and reduce the 

quality of teacher–student interaction(Ibiloye, 

2021). 

This study also supports the view that 

phubbing and technoference are relational 

phenomena rather than merely technological 

behaviors. Phubbing refers to ignoring or 

reducing attention to another person because of 

engagement with a smartphone, while 

technoference refers to interruptions in face-to-

face interaction caused by technology use. 

Although much phubbing research has been 

conducted in family, peer, or higher education 

contexts, the mechanism is relevant to elementary 

classrooms because the classroom is also a 

relational environment in which communication, 

recognition, and responsiveness influence 

engagement. Prior studies indicate that device-

related interruptions can weaken relationship 

quality and perceived connectedness (Aagaard, 

2019; Arnaudeau et al., 2024; Pancani et al., 

2020). In the classroom context, this relational 

disruption may appear as reduced student 

willingness to ask questions, lower concentration, 

weaker participation, and diminished persistence 

during learning activities. 
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The findings should not be interpreted as 

evidence against educational technology. The 

literature consistently distinguishes between 

productive instructional technology use and non-

instructional digital distraction. Smartphones, 

tablets, digital boards, learning platforms, and 

collaborative applications can enhance motivation 

when they are integrated into clear pedagogical 

sequences that support feedback, collaboration, 

autonomy, competence, and relatedness 

(Annamalai et al., 2022). Mobile polling, 

gamified learning, language-learning 

applications, Google Classroom, Padlet, 

Jamboard, and other digital tools may enrich 

classroom interaction when they are used 

intentionally to guide student participation and 

strengthen learning goals (Candrawati et al., 

2024; Komar et al., 2024). The problem identified 

in this study is therefore not the presence of 

technology, but the use of technology in ways that 

compete with students for teacher attention. 

The result further confirms that digital 

transformation in elementary education must be 

examined through the quality of teacher–student 

interaction. Digital transformation has expanded 

opportunities for collaborative, multimodal, 

learner-centered, and culturally responsive 

pedagogy (Atmojo et al., 2022; Nurhayati, Irama, 

et al., 2025; Nurhayati & Judijanto, 2025). It can 

also support multilingual and inclusive interaction 

when teachers deliberately design opportunities 

for students to express ideas, use diverse linguistic 

resources, and participate in meaningful 

classroom discourse (Bisai & Singh, 2020). 

However, these benefits depend on teacher 

presence and intentional instructional design. If 

the teacher’s attention is absorbed by non-

instructional smartphone use, the potential of 

digital tools to support dialogue, equity, and 

collaboration may be reduced. 

The moderate level of student motivation 

found in this study, especially the vulnerabilities 

in concentration and classroom participation, can 

be understood in relation to classroom attention 

regimes. Elementary students are still developing 

self-regulation and often rely on teachers to 

maintain the rhythm, focus, and emotional tone of 

instruction. When teacher attention is 

inconsistent, students may receive weaker cues 

about the importance of the task, the value of their 

participation, and the availability of help. This 

aligns with literature suggesting that reduced 

teacher attention and weakened classroom 

communication are associated with lower 

motivation, reduced concentration, and 

diminished participation, especially in online, 

blended, or technology-rich environments 

(Arrasyid, 2023). Conversely, dialogic 

questioning, timely feedback, and warm 

interpersonal communication can strengthen 

students’ sense of competence, autonomy, and 

relatedness (Cahyati & Nurhayati, 2024; 

Fadlyansyah & Nurhayati, 2020; Nkealah & 

Simango, 2023). 

The study contributes to the existing 

literature by shifting attention from students’ 

smartphone use to teachers’ professional digital 

conduct. Many discussions of classroom 

technology focus on student distraction, student 

smartphone regulation, or the motivational 

benefits of digital learning media. This study 

highlights that teachers are also digital actors 

whose behavior shapes the classroom’s 

motivational climate. This contribution is relevant 

because the literature notes that direct empirical 

evidence on teacher phubbing in elementary 

settings remains limited, with much existing 

phubbing research concentrated in higher 

education, peer interaction, or non-school 

contexts (Lyken‐Segosebe et al., 2022). By 

examining students’ perceptions of teacher 

phubbing in relation to motivation, the present 

study offers empirical support for treating teacher 

device use as a professional and relational issue. 

The practical implication is that schools 

should not rely on informal expectations alone. 

Clear classroom norms and school-level 

guidelines are needed to distinguish instructional, 

administrative, emergency, and personal device 

use. Prior literature recommends explicit device-

use policies, professional development, classroom 

management strategies, and task-centered 

integration of devices to reduce distraction and 

preserve interaction quality (Ahmad et al., 2024; 

Sharif & Zeeshan, 2023). Teachers should be 

supported to manage notifications, explain 

instructional device use transparently, avoid non-

urgent personal use during lessons, and design 

technology-enhanced activities that sustain 

dialogue and feedback. Professional development 

should also include learner-centered, 

multilingual, and culturally sustaining digital 

pedagogy so that technology supports equitable 

participation rather than fragmented 

attention(Kurniawati et al., 2024; Musa et al., 

2024; Susanto et al., 2025). 

Nevertheless, the findings must be read 

with methodological caution. The correlational 
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design does not establish causality. The study 

shows that perceived teacher phubbing and 

learning motivation are negatively associated, but 

it cannot prove that teacher phubbing directly 

causes lower motivation. Other classroom 

variables, such as classroom management, teacher 

competence, peer climate, curriculum difficulty, 

or prior student engagement, may also influence 

motivation. The use of student self-report is 

valuable because students’ perceptions are central 

to motivation, but future studies should combine 

questionnaires with classroom observation, 

teacher self-report, digital-use logs, and 

longitudinal designs. Future research should also 

examine mediating mechanisms such as 

relatedness, perceived teacher support, autonomy 

support, feedback availability, and classroom 

belonging. Overall, this study supports a balanced 

model of digital education: technology can enrich 

elementary learning when it strengthens 

pedagogical interaction, but it may weaken 

motivation when it diverts teacher attention from 

students. 

 

CONCLUSION 

 

This study examined the relationship 

between perceived teacher phubbing and learning 

motivation among elementary school students in 

the digital era. The findings showed that teacher 

phubbing was perceived at a moderate level, while 

students’ learning motivation was also in the 

moderate category, with particular weaknesses in 

concentration and classroom participation. The 

main statistical result indicated a negative and 

significant relationship between perceived teacher 

phubbing and learning motivation, r(128) = -.598, 

p < .001. This result demonstrates that higher 

student perceptions of teacher non-instructional 

smartphone or digital-device use are associated 

with lower levels of learning motivation. 

The discussion of the findings confirms that 

teacher attention remains a central motivational 

resource in elementary classrooms. In digital 

learning environments, technology can support 

instruction when it is used purposefully for 

feedback, collaboration, assessment, and student 

engagement. However, when teachers use 

smartphones or digital devices for non-

instructional purposes during lessons, such 

behavior may reduce immediacy, weaken teacher-

student communication, and disrupt the relational 

conditions that support motivation. The findings 

therefore suggest that teacher phubbing should 

not be viewed merely as a personal habit or 

etiquette issue, but as a professional and 

pedagogical concern that can affect the 

motivational climate of the classroom. 

This study contributes to existing 

knowledge by shifting attention from students’ 

gadget use to teachers’ digital conduct. While 

many discussions of digital distraction focus on 

learners, this study highlights that teachers are 

also important digital actors whose device-use 

behavior shapes classroom interaction. The study 

strengthens the argument that digital 

transformation in elementary education must be 

guided by relational pedagogy, not only by 

technological availability. 

The practical implication is that schools 

should develop clear guidelines for teacher device 

use during instruction, protect learning time from 

non-urgent digital interruptions, and include 

digital attention management in teacher 

professional development. Future research should 

use longitudinal, observational, and multi-school 

designs to examine causal pathways, mediating 

variables such as teacher support and classroom 

belonging, and the effectiveness of interventions 

designed to reduce teacher phubbing. 

 

REFERENSI 

 

Aagaard, J. (2019). Digital Akrasia: A Qualitative 

Study of Phubbing. Ai & Society, 35(1), 

237–244. https://doi.org/10.1007/s00146-

019-00876-0 

Addai, Y. S., & Adzahlie-Mensah, V. (2024). 

Promoting Equity in Education: Lessons 

From Ghanaian Education Policy Texts. 

British Journal of Education, 12(7), 24–42. 

https://doi.org/10.37745/bje.2013/vol12n7

2442 

Ahmad, S. M., Nurhayati, S., & Kartika, P. 

(2024). Literasi Digital Pada Anak Usia 

Dini: Urgensi Peran Orang Tua dalam 

Menyikapi Interaksi Anak dengan 

Teknologi Digital. Kiddo: Jurnal 

Pendidikan Islam Anak Usia Dini, 5(1). 

Amirudin, A., Amar Muzaki, I., & Nurhayati, S. 

(2026). Reflective Digital Pedagogy in 

Islamic Religious Education and Religious 

Character Formation in Higher Education. 

International Journal of Learning, 

Teaching and Educational Research, 25(2), 

763–782. 

Annamalai, N., Kabilan, M. K., & Soundrarajan, 

D. (2022). Smartphone Apps as a 

https://doi.org/10.29303/jipp.v11i3.5138


Supratono & Nurhayati (2026). Jurnal Ilmiah Profesi Pendidikan, 11 (3): 2948 – 2959 

DOI: https://doi.org/10.29303/jipp.v11i3.5138 
 

2957 

 

Motivating Tool in English Language 

Learning. Indonesian Journal of Applied 

Linguistics, 12(1), 201–211. 

https://doi.org/10.17509/ijal.v12i1.46544 

Archer, L., King, H., Godec, S., & Chowdhuri, M. 

N. (2024). Applying the Principles of 

Culturally Sustaining Pedagogy to a Model 

for Justice-Oriented School Science 

Pedagogy in England: The Science Capital 

Teaching Approach. London Review of 

Education, 22(1). 

https://doi.org/10.14324/lre.22.1.07 

Arnaudeau, S., Hofer, C., & Danet, M. (2024). La 

Technoférence Parentale : Revue De 

Littérature Des Liens Avec La Qualité De 

La Parentalité Et Le Développement 

Socioémotionnel Du Jeune Enfant. 

Canadian Psychology/Psychologie 

Canadienne, 65(3), 188–200. 

https://doi.org/10.1037/cap0000380 

Arrasyid, F. I. (2023). Portraying Teachers’ 

Strategies to Teach English in the 

Learning-From-Home Model. Wiralodra 

English Journal, 7(2), 123–136. 

https://doi.org/10.31943/wej.v7i2.238 

Atmojo, A. M., Perawironegoro, D., & Umam, K. 

(2022). Change management framework: 

development curriculum of Islamic 

education at school. Indonesian Journal of 

Education and Social Studies, 1(1), 1–11. 

https://doi.org/10.33650/ijess.v1i1.3400 

Bimantoro, S., Nurhayati, S., Noor, A. H., & 

Kartika, P. (2026). OUT-OF-TOWN 

STUDENTS’BARRIERS TO 

AUTHENTIC COMMUNICATION FOR 

ACADEMIC CULTURAL 

ADAPTATION IN THE DIGITAL AGE. 

Empowerment: Jurnal Ilmiah Program 

Studi Pendidikan Luar Sekolah, 15(1), 21–

28. 

Bisai, S., & Singh, S. (2020). Towards a Holistic 

and Inclusive Pedagogy for Students From 

Diverse Linguistic Backgrounds. Teflin 

Journal - A Publication on the Teaching 

and Learning of English, 31(1), 139. 

https://doi.org/10.15639/teflinjournal.v31i

1/139-161 

Cahyati, S. C., & Nurhayati, S. (2024). THE 

IMPACT OF YOUTH BASIC 

LEADERSHIP TRAINING ON 

GENERATION Z’S LEADERSHIP 

SKILL ENHANCEMENT. JURNAL 

DIMENSI, 13(1), 118–127. 

https://doi.org/https://doi.org/10.33373/dm

s.v13i1.6016 

Candrawati, D. F. K., Pratiwi, D., & Yulia, Y. 

(2024). Boosting English Motivation With 

Mobile Tech: Action Research Among 

Engineering Students. Voices of English 

Language Education Society, 8(1), 173–

185. 

https://doi.org/10.29408/veles.v8i1.24580 

Cherif, K. M., Azzouz, L., Bendania, A., & 

Djaballah, S. (2024). The  Teachers’ Ban or 

Permission of Smartphone Use in Algerian 

Secondary School Classrooms. 

Educational Dimension, 11, 176–192. 

https://doi.org/10.55056/ed.727 

Fadlyansyah, R. M., & Nurhayati, S. (2020). The 

Impacts Of Tutorsâ€TM Communication 

Pattern Towards Improving The 

Traineesâ€TM Learning Quality At The 

Work Training Institute (LPK). 

Empowerment: Jurnal Ilmiah Program 

Studi Pendidikan Luar Sekolah, 9(2), 270–

277. 

https://doi.org/https://doi.org/10.22460/em

powerment.v9i2p270-277.1899 

Ibiloye, A. C. (2021). Considering Students 

Seating and Three Effective Classroom 

Seats Arrangements. 

https://doi.org/10.31219/osf.io/7c4qt 

Komar, O., Dzhurylo, A., & Honcharuk, N. 

(2024). The Peculiarities of Increasing 

Students’ Motivation for Learning English 

by Means of Information and 

Communication Technologies. Pedagogy 

and Education Management Review, 

(1(15)), 68–76. 

https://doi.org/10.36690/2733-2039-2024-

1-68 

Kurniawati, A., Nurhayati, S., & Rukanda, N. 

(2024). Enhancing Early Childhood 

Education Teachers’ Creativity through 

Professional Development Training 

Program. Aulad: Journal on Early 

Childhood, 7(1), 141–149. 

https://doi.org/10.31004/aulad.v7i1.537 

Lotfi, F. Z., Suwartono, T., Nurhayati, S., & 

Chotimah, S. (2025). Towards an 

Empowering Education in Morocco: 

Primary School Teachers’ Pedagogical 

Practices and Implementation Challenges. 

International Electronic Journal of 

Elementary Education, 18(1 (In Progress)), 

13–24. 

Lyken‐Segosebe, D., Gamariel, G., & Bagai, K. 

(2022). Boundary Crossing for Education 

https://doi.org/10.29303/jipp.v11i3.5138


Supratono & Nurhayati (2026). Jurnal Ilmiah Profesi Pendidikan, 11 (3): 2948 – 2959 

DOI: https://doi.org/10.29303/jipp.v11i3.5138 
 

2958 

 

Continuity: Exploring WhatsApp’s 

Potential in Botswana During and Beyond 

the Pandemic. International Journal of 

Interactive Mobile Technologies (Ijim), 

16(02), 59–81. 

https://doi.org/10.3991/ijim.v16i02.27283 

Ma’rifah, D. S., Nurhayati, S., Rakhman, A., & 

others. (2025). IMPLEMENTASI 

DIGITAL PARENTING PADA 

PRAKTIK PENGASUHAN ANAK USIA 

DINI DI KOBER AL-FAATHIR. Comm-

Edu (Community Education Journal), 8(2), 

362–369. 

Musa, S., & Nurhayati, S. (2024). Educators’ 

Resilience Amidst Digital Era Challenges: 

Case Study in Indonesia. Journal of 

Electrical Systems, 20(4s), 832–840. 

https://doi.org/10.52783/jes.2121 

Musa, S., Suherman, A. M., Sujarwo, S., & 

Nurhayati, S. (2024). Continuous 

Professional Growth: A Study Of 

Educators’ Commitment To Lifelong 

Learning. Jurnal Cakrawala Pendidikan, 

43(2), 502–512. 

https://doi.org/10.21831/cp.v43i2.66654 

Mustari, M., Nurhayati, S., & Syarifuddin, S. 

(2026). AI-Era Digital Literacy: 

Cultivating Honesty in Islamic Education. 

International Journal of Nusantara Islam, 

14(1), 261–272. 

Nkealah, N., & Simango, J. (2023). Using Critical 

Pedagogy in English Education: 

Disjunctures Between Pre-Service 

Teachers’ Preparation and Opportunities 

for Implementation. Journal of Education, 

(90), 69–86. 

https://doi.org/10.17159/2520-

9868/i90a04 

Nurhayati, S., Bimantoro, S., & Ahsan, M. H. 

(2025). Digital Technology in Midwifery 

Education and Training: Advancing 

Competences and Clinical Practices. 

IJECA (International Journal of Education 

and Curriculum Application), 8(1), 115–

128. 

Nurhayati, S., Irama, C., Putri, A. P., Azizah, A. 

W., Fauzan Hakim, M. I., Jacob, U. S., 

Boriboon, G., & Taufikin, T. (2025). 

Museum-Based Cultural Education as a 

Vehicle for Community Empowerment and 

Cultural Literacy in Indonesia. IJTIMAIYA: 

Journal of Social Science and Teaching, 

9(1), 95. 

https://doi.org/10.21043/ji.v9i1.32069 

Nurhayati, S., & Judijanto, L. (2025). Culturally 

Responsive Digital Numeracy Instruction 

in Indonesian Early Childhood Education: 

Integrating Indigenous Knowledge and 

Technology. 2025 International 

Conference on Smart Learning Courses 

(SCME), 152–158. 

https://doi.org/10.1109/SCME62582.2025.

11104859 

Nurhayati, S., & Judijanto, L. (2026). Pedagogical 

Positioning of Digital Technology in 

Childhood Literacy and Numeracy 

Instruction: A Qualitative Multi-Site Study 

in Indonesia. International Journal of 

Learning, Teaching and Educational 

Research, 25(2), 721–741. 

Nurhayati, S., Judijanto, L., Sriwardiningsih, E., 

Syarifah, S., Juniarti, A. P., Hidayat, C., & 

Jakaria, Y. (2025). Desain Riset dan 

Literasi Data. Green Pustaka Indonesia. 

https://www.greenpustaka.com/2025/07/de

sain‑riset‑dan‑literasi‑data.html 

Nurhayati, S., Liana, W., Judijanto, L., Lumbu, 

A., Asmara, A., Khotimah, K., Purnawan, 

P., Sudarman, S., Maduretno, T. W., & 

Tumober, R. T. (2025). Model dan Metode 

Pembelajaran Inovatif. PT. Sonpedia 

Publishing Indonesia. 

Nurhayati, S., Sholihah, H., Tri, A., Maemunah, 

R., Moreb, M., & others. (2025). Holistic 

Learning through Qurʾanic-Integrated 

STEM: Innovations in Early Childhood 

Pedagogy. Kiddo: Jurnal Pendidikan Islam 

Anak Usia Dini, 6(2), 490–509. 

Nwachukwu, E. L., Lazarus, C., Asuzu, C., Ubani, 

G. A., & Wei, C. R. (2024). Fostering 

Inclusive Educational Practices Through 

Multilingual-Oriented Pedagogy. Ijir, 2(7), 

575–586. 

https://doi.org/10.59890/ijir.v2i7.398 

Ogodo, J. (2024). Culturally Responsive 

Pedagogical Knowledge: An Integrative 

Teacher Knowledge Base for Diversified 

STEM Classrooms. Education Sciences, 

14(2), 124. 

https://doi.org/10.3390/educsci14020124 

Pancani, L., Gerosa, T., Gui, M., & Riva, P. 

(2020). “Mom, Dad, Look at Me”: The 

Development of the Parental Phubbing 

Scale. Journal of Social and Personal 

Relationships, 38(2), 435–458. 

https://doi.org/10.1177/026540752096486

6 

Sharif, Z., & Zeeshan, M. (2023). Insights Into 

https://doi.org/10.29303/jipp.v11i3.5138


Supratono & Nurhayati (2026). Jurnal Ilmiah Profesi Pendidikan, 11 (3): 2948 – 2959 

DOI: https://doi.org/10.29303/jipp.v11i3.5138 
 

2959 

 

English Language Teaching (ELT) in 

Large Classes: Perspectives From Pakistani 

Learners. Panacea Journal of Linguistics & 

Literature, 2(2), 130–144. 

https://doi.org/10.59075/pjll.v2i2.292 

Susanto, S., Ansori, A., & Nurhayati, S. (2025). 

Improving Tutors’ Pedagogical 

Competence Through Online Interactive 

Learning (Setara Daring) Platform 

Optimization Training. Jurnal Visi Ilmu 

Pendidikan, 17(1), 69–82. 

https://doi.org/10.26418/jvip.v17i1.82288 

Suzer, E., & Koç, M. (2021). An Examination of 

Phubbing and Being Phubbed Behaviors 

Among Turkish Teachers. Journal of 

School and Educational Psychology, 2(1), 

13–21. 

https://doi.org/10.47602/josep.v2i1.11 

Taufikin, Nurhayati, S., Falah, A., & Amintaha, 

A. (2026). Enacting a living curriculum 

through an animatic-centered animation 

production flow: a case study of vocational 

high school education in Indonesia. Media 

Practice and Education, 1–19. 

Taufikin, T., Judijanto, L., & Nurhayati, S. 

(2025). Enhancing Undergraduate 

Research Writing Using ChatGPT: 

Effectiveness, Student Perceptions, and 

Ethical Implications. Jurnal Edutech 

Undiksha, 13(1), 148–157. 

Taufikin, T., & Nurhayati, S. (2026). TALENT-

BASED EDUCATION IN INDONESIAN 

PRIMARY SCHOOLS: INTEGRATING 

KI HADJAR DEWANTARA"TM S 

PHILOSOPHY FOR INCLUSIVE 

LEARNING. Jurnal Visi Ilmu Pendidikan, 

18(1). 

Taufikin, T., Nurhayati, S., Badawi, H., Falah, A., 

& Sholihuddin, M. (2025). Integrating 

Creative Digital Content in Pesantren: 

Improving Santri’s Digital Literacy And 

Islamic Learning. Edukasia Islamika, 

10(1), 35–54. 

Taufikin, T., Nurhayati, S., Muzakki, A., & 

Adeoye, M. A. (2025). Navigating Modern 

Challenges In Islamic Religious Education 

In Urban Muslim Communities. 

Akademika : Jurnal Pemikiran Islam, 

30(1), 91–116. 

https://doi.org/10.32332/akademika.v30i1.

10396 

 

https://doi.org/10.29303/jipp.v11i3.5138

