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	Abstract: This research examines the impact of audio visual media, particularly YouTube, on students’ listening comprehension in vocational schools. A quasi experimental design was applied by dividing participants into experimental and control groups, each consisting of thirty five eleventh grade students from a vocational school in Surabaya. The study was carried out over five meetings, with listening tests used to measure students’ progress before and after the treatment. The results showed significant improvement in the experimental group exposed to YouTube based learning activities. Their average score increased from 42.57 in the pre test to 68.57 in the post test, demonstrating the effectiveness of integrating audio visual resources into the classroom. Statistical testing using the Wilcoxon method confirmed the findings, as the p value was lower than 0.05. Consequently, the alternative hypothesis was accepted, and the null hypothesis was rejected, providing strong evidence of the benefits of YouTube in language learning. In addition to statistical confirmation, the study highlights the broader potential of technology in education. Audio visual media not only make learning more interactive and enjoyable but also provide authentic exposure that stimulates motivation and student participation. 
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INTRODUCTION

In the modern era of globalization, English has become more than just a school subject. It is a vital bridge that connects people across cultures, industries, and communities. Yet, while students are expected to cross this bridge with ease, the reality shows a very different picture. Many learners, especially those in vocational schools, still struggle with listening comprehension. They often find it challenging to understand different accents, expand their vocabulary, or capture meaning in real-time conversations. This gap between what is expected and what actually occurs highlights the urgent need for new teaching strategies that are both engaging and effective. Technology integration in education has opened exciting opportunities to address these challenges. Audio visual media, by blending sound, images, and storytelling, creates a learning experience that feels more alive and relatable compared to traditional textbook-based methods. Platforms such as YouTube bring authentic voices, real cultural contexts, and meaningful situations into the classroom. With this exposure, students are not only listening to English but also seeing and feeling how the language is used in real-life communication (Syafrizal, 2018). Learning then becomes more than memorizing; it transforms into an exploration of the world through language.
Research has consistently shown the potential of YouTube as a learning tool. In Malaysia, a study revealed that students who engaged with video-based lessons demonstrated significant improvement in listening comprehension along with increased motivation and enthusiasm for learning (Yaacob et al., 2023). Similar results were found in Libya, where university students improved their listening skills through YouTube, demonstrating that the platform can serve as a valuable resource in language education rather than just a source of entertainment (Jawad, 2021). These findings show that audio visual resources can spark curiosity and deepen comprehension in ways that traditional methods often fail to achieve. Despite these positive outcomes, there are still unanswered questions. Much of the existing research has focused on elementary schools, secondary schools, or higher education, while vocational schools remain largely underexplored (Khoir et al., 2024). This is a significant gap because vocational students represent a unique group of learners. They often favor practical, hands-on approaches rather than abstract or highly theoretical instruction (Lamb et al., 2015). Their learning needs demand teaching strategies that connect directly with real-world applications. Investigating how audio visual media can help vocational students comprehend narrative texts is therefore essential in designing educational practices that match their specific context.
Another challenge that must be acknowledged is the overwhelming volume of content available on YouTube. While the platform offers endless possibilities, not all videos align with educational goals. Teachers face the critical task of curating content that is not only engaging but also pedagogically relevant (Alqahtani, 2023). The effectiveness of audio visual media in education depends not only on the availability of the technology but also on the ability of teachers to integrate it strategically into their lessons. Without careful planning, YouTube risks becoming more of a distraction than a meaningful learning tool. From a pedagogical perspective, audio visual media offers more than just knowledge transfer. It supports the development of critical thinking and emotional engagement. Narrative texts, the focus of this study, are not only stories but also rich resources of moral lessons, cultural values, and human experiences. Research shows that combining narratives with visual and auditory elements enhances comprehension and improves retention, allowing students to connect both cognitively and emotionally with the material (Martha Suri et al., 2021). Through this immersive process, learners not only understand the storyline but also reflect on the deeper messages conveyed.
This approach is strongly connected with Bandura’s Social Cognitive Theory, which highlights the importance of learning through observation (Bandura, 1977). By watching videos, students can imitate pronunciation, intonation, and communicative styles modeled by native speakers. Such experiences help them build linguistic competence and self-confidence, making English less intimidating and more accessible. The context of vocational schools in Surabaya makes this research especially relevant. As one of Indonesia’s major urban centers, Surabaya requires a workforce that is not only technically skilled but also proficient in communication. Unfortunately, many vocational students still face obstacles in listening comprehension, such as limited vocabulary, unfamiliar accents, and low motivation for listening activities (Isma, 2020). These difficulties are often compounded by monotonous teaching methods that fail to attract their interest. By incorporating audio visual resources like YouTube, classrooms can become more vibrant, interactive, and better aligned with the realities of today’s learners.
This study seeks to address these challenges by examining how audio visual media, particularly YouTube, influences students’ comprehension of narrative texts. It does not merely aim to measure improvements in test scores but also explores how such media can help learners decode story structures, interpret meanings, and appreciate the moral lessons embedded in the texts. By doing so, the research contributes both practical insights and academic value to the field of language education. Ultimately, this study is designed not only to enrich scholarly discussion but also to offer real solutions for teachers in vocational schools. The integration of audio visual resources has the potential to transform listening comprehension activities from routine drills into engaging experiences that inspire curiosity and creativity. In this way, students learn English not as a burdensome requirement but as an essential skill for professional growth and meaningful participation in the global community.

METHODS

This research adopts a quantitative approach that treats numbers not as rigid data but as narratives waiting to be uncovered. By relying on measurable evidence and structured statistical analysis, the study seeks to examine the relationship between variables and assess the real impact of audio-visual learning on students’ listening comprehension. The design employed is a quasi-experimental model with a pre-test and post-test structure, which is considered suitable when randomization is not feasible in real classroom settings (Creswell, 2012). Two eleventh-grade classes were selected as the sample: one as the experimental group exposed to audio-visual media and the other as the control group that continued learning without such intervention. This design created a balanced stage to capture the shifts in comprehension that occurred after the treatment.
The study was carried out at a prominent vocational school in Surabaya, East Java, a school recognized for its academic quality and vibrant learning atmosphere. The participants were eleventh-grade students who were learning narrative texts during the semester. Listening comprehension was chosen as the focal skill because it is essential for building other language abilities and forms the foundation for effective communication (Karimova et al., 2020). From a population of eleven classes, each averaging 35 students, two classes were chosen as the sample, ensuring the research remained practical while still representing the larger group (Sugiyono, 2011).
Data were collected through three phases. First, both groups took a pre-test of ten multiple-choice questions to measure their initial listening ability. Then, the experimental group received treatment through a YouTube video of the fairy tale Pinocchio, which encouraged students not only to watch but also to extract moral lessons, follow narrative structures, and expand vocabulary. Finally, both groups completed a post-test designed in a similar format to determine differences in performance after the treatment.
The data from the pre-tests and post-tests were analyzed using SPSS through descriptive statistics. The analysis involved calculating scores, averages, standard deviations, and the percentage of improvement to reveal the influence of video-based media. To guarantee the trustworthiness of the instruments, validity and reliability checks were conducted. Construct validity ensured the test measured listening comprehension as intended (Creswell, 2012), while reliability was assessed using Cronbach Alpha, which confirmed the instrument’s consistency and stability (Livingston, 2018). Through this carefully structured methodology, the study provides a clear portrayal of how audio-visual media can serve as an effective bridge in enhancing students’ understanding of narrative texts in English.





FINDINGS AND DISCUSSION 
 
Findings
This study was carried out with eleventh-grade students at a Vocational School in Surabaya. Two classes from the same grade level were selected: one served as the experimental group, while the other acted as the control group. The experimental group received a special treatment in the form of lessons delivered through YouTube videos. Before the treatment began, the researcher administered a pre-test. After the lessons using the media were completed, the students took a post-test. The results of both tests were then collected and analyzed.
The Students’ Listening Comprehension in Pre-test and Post-test
To answer the research question outlined in the opening chapter, the researcher employed a testing procedure. The first test, known as the pre-test, was given before the treatment, while the second test, or post-test, was conducted after the intervention with YouTube videos. The aim of these assessments was to measure students’ listening comprehension and track any improvements after being exposed to the media. One class of eleventh-grade students was chosen to undergo the pre-test. In this stage, they were asked to listen to a narrative passage several times and then answer a set of comprehension questions. During the post-test, the students were given another set of questions designed to measure the progress of their listening skills after the treatment. The scoring focused on two key aspects: accuracy in answering and attention to listening details. Once the results were gathered, the researcher categorized the students’ scores into five levels for further analysis.

Students’ Listening Comprehension in Listening for Details
The progress in students’ ability to capture details can be seen clearly in Figure 1. The chart presents the distribution of students across four categories: Very High, High, Low, and Very Low, comparing the outcomes of the pretest and posttest.
[image: ]
Figure 1. Experimental Class Classification in Listening for Details

In Figure 1, the blue bars represent the pretest results and show that most students were concentrated in the Low and Very Low categories, with none reaching the Very High level. After the treatment, the red bars of the posttest reveal a remarkable transformation. A significant number of students moved into the Very High and High categories, while the Low and Very Low groups became smaller. This visual evidence strongly confirms that using YouTube videos had a positive impact on the students’ listening for details skills.

The performance of the control class is illustrated in Figure 2.

[image: ]
Figure 2. Control Class Classification in Listening for Details

As shown in Figure 2, the control class also experienced some improvement, yet the changes were not as striking as those in the experimental class. More students managed to reach the High and Very High categories, but the shift was relatively modest. This comparison highlights that the experimental class achieved greater progress, which can be attributed to the use of YouTube videos as an engaging medium in listening activities.

Mean Score of Experimental and Control Classes in Listening Comprehension
The results of the listening comprehension tests for both the experimental and control classes are summarized in Table 1. The table presents the mean scores from the pre-test and post-test along with the percentage of improvement achieved by each group. By examining these figures, it becomes clear how the intervention influenced the performance of the students.

Table 1. Mean Score of Experimental and Control Classes
	Class
	Pre-test (X1)
	Post-test (X2)
	Improvement (%)

	Experimental Class
	42.57
	68.57
	61

	Control Class
	47.43
	71.14
	50



As shown in Table 1, the experimental class initially recorded a mean score of 42.57 in the pre-test. After receiving the treatment, their score increased to 68.57, which represents an impressive improvement of 61 percent. The control class, meanwhile, achieved a higher pre-test score of 47.43 and reached 71.14 in the post-test, resulting in an overall improvement of 50 percent. These findings indicate that although the control class consistently obtained higher absolute scores, the experimental class experienced a greater rate of progress. This stronger improvement suggests that the strategies implemented in the experimental group successfully enhanced students’ listening comprehension ability.

Descriptive Statistics between Experimental Class and Control Class
The descriptive statistics for the pre-test results of the experimental class are displayed in Table 2. This table presents the range, minimum, maximum, mean, standard deviation, and standard error, giving a complete overview of the students’ initial listening comprehension performance.




Table 2. Descriptive Statistics Pre-test in Experimental Class
	
	N Statistics
	Range Statistics
	Min. Statistics
	Max. Statistics
	Mean Statistics
	Std. Error Statistics
	Std. Deviation Statistics

	Listening in Detail 
(pre-test)
	35
	50
	20
	70
	42.57
	2.850
	16.863

	Valid N (listwise)
	35
	
	
	
	
	
	




As indicated in Table 2, the pre-test scores of the 35 students ranged from 20 to 70, with a mean score of 42.57. The standard deviation was 16.863, showing moderate variation, while the standard error of 2.850 confirmed the reliability of the sample. The distribution also suggested clusters of scores within certain intervals, which provided useful insight into students’ listening performance before the intervention. Following the treatment, the post-test results for the experimental class are shown in Table 3. This table reveals how the intervention influenced students’ overall achievement.


Table 3. Descriptive Statistics Post-test in Experimental Class
	
	N Statistics
	Range Statistics
	Min. Statistics
	Max. Statistics
	Mean Statistics
	Std. Error Statistics
	Std. Deviation Statistics

	Listening in Detail (post-test)
	35
	60
	30
	90
	68.57
	3.409
	20.167

	Valid N (listwise)
	35
	
	
	
	
	
	




Based on Table 3, the post-test scores ranged from 30 to 90, with a higher mean score of 68.57. The standard deviation increased to 20.167, indicating greater spread among students, while the standard error of 3.409 confirmed the accuracy of the mean. The frequency distribution revealed that more students achieved higher scores, reflecting the positive impact of the treatment on their listening comprehension. The descriptive statistics for the pre-test results of the control class are summarized in Table 4. These data provide a benchmark for comparing the control class with the experimental class.


Table 4. Descriptive Statistics Pre-test in Control Class
	
	N Statistics
	Range Statistics
	Minimum Statistics
	Maximum Statistics
	Mean Statistics
	Std. Error Statistics
	Std. Deviation Statistics

	Listening in Detail 
(pre-test)
	35
	60
	20
	80
	47.42
	2.850
	16.863

	Valid N (listwise)
	35
	
	
	
	
	
	




As presented in Table 4 the pre-test results for the 35 students ranged from 20 to 80, with a mean of 47.42. The standard deviation of 16.863 showed moderate variability, while the standard error of 2.850 highlighted the precision of the mean score. This confirmed that the data collected from the control class was valid and reliable for comparison. The post-test results of the control class are provided in Table 5, reflecting the students’ performance after standard instruction without the experimental treatment.


Table 5. Descriptive Statistics Post-test in Control Class
	
	N Statistics
	Range Statistics
	Minimum Statistics
	Maximum Statistics
	Mean Statistics
	Std. Error Statistics
	Std. Deviation Statistics

	Listening in Detail 
(post-test)
	35
	60
	30
	90
	71.43
	2.845
	16.828

	Valid N (listwise)
	35
	
	
	
	
	
	



According to Table 5, the control class achieved scores between 30 and 90, with a mean of 71.43. The standard deviation was 16.828, showing variation among students’ results, and the standard error of 2.845 reflected the accuracy of the mean. Although the control group showed progress, the improvement was less striking compared to the experimental class, underscoring the effectiveness of the intervention.

Normality Test
To test whether the data followed a normal distribution, the Shapiro-Wilk test was applied, which is suitable for small sample sizes. The results for both experimental and control classes are summarized in Table 6.

Table 6. Normality Test
	Result
	Shapiro-Wilk Statistics
	df
	Sig.

	Pre-test A (Experimental Class)
	0.872
	35
	0.001

	Post-test A (Experimental Class)
	0.850
	35
	0.000

	Pre-test B (Control Class)
	0.907
	35
	0.006

	Post-test B (Control Class)
	0.889
	35
	0.002

	a. Lilliefors Significance Correction
	
	
	




As shown in Table 6, all significance values are below 0.05, indicating that the data are not normally distributed. Therefore, non-parametric methods were employed. The Wilcoxon Signed-Rank test was used to compare pre-test and post-test within each class, while the Mann-Whitney U test was applied to compare the two independent groups.

Homogeneity Test
To ensure the validity of the quasi-experimental design, a homogeneity test was carried out to check the equality of variances between the experimental and control classes. The results are displayed in Table 7.

Table 7. Homogeneity Test
	Result
	Level Statistics
	df1
	df2
	Sig.

	Based on the Mean
	1.849
	1
	68
	0.178

	Based on the Median
	0.613
	1
	68
	0.436

	Based on Median and with adjusted df
	0.613
	1
	55.623
	0.437

	Based on the Trimmed Mean
	1.356
	1
	68
	0.248




As shown in Table 7, all significance values are above 0.05, which means the data meet the assumption of homogeneity of variances. This confirms that the experimental and control groups are comparable in terms of variance.

Hypothesis Testing
After confirming homogeneity, hypothesis testing was conducted using non-parametric methods, since the normality assumption was not fulfilled. The Wilcoxon Signed-Rank test was used for paired data, while the Mann-Whitney U test was applied to compare the two independent groups. The results are summarized in Tables 8 and 9.
Table 8. Mann-Whitney Rank Test
	Class
	N
	Mean Rank
	Sum of Ranks

	Control Class 
(Post-test)
	35
	36.40
	1274.00

	Experimental Class 
(Post-test)
	35
	34.60
	1211.00

	Total
	70
	
	



Table 9. Mann-Whitney U Test
	Result Post-test
	Value

	Mann-Whitney U
	581.000

	Wilcoxon W
	1211.000

	Z
	-0.378

	Asymp. Sig. (2-tailed)
	0.001



As shown in Table 9, both groups had the same number of students, with slightly different mean ranks. Table 9 further reveals a Mann-Whitney U value of 581.000 and a significance level of 0.001, which is below 0.05. This indicates a significant difference between the two groups, suggesting that the experimental intervention had a positive effect on improving students’ listening comprehension.

[bookmark: _p3ty954m8b44]Discussions
The discussion is crucial to interpreting the findings. The students' listening comprehension scores improved. The use of YouTube videos as a media proved to be efficient. This research uses a Quasi-experimental design with 2 class experimental classes and a control class.

[bookmark: _vhzjxl3j9yoo]The Improvement of Students’ Listening Comprehension
The findings provide strong evidence of significant improvement in students' listening comprehension of narrative texts when audio-visual media, specifically YouTube videos, are utilized. As shown in Table 1, the experimental class demonstrated a substantial increase in their mean listening comprehension scores from the pre-test (42.57) to the post-test (68.57). This represents a remarkable 61% improvement, indicating a significant positive impact of the YouTube video intervention. In contrast, the control class, while also showing improvement, had a lower percentage gain (50%), suggesting the specific advantage of the audio-visual treatment. As shown in Figure 1 illustrates the qualitative shift in student performance within the experimental group. In the pre-test, a large proportion of students were categorized as "Low" (68.57%) and "Very Low" (17.14%). Following the intervention, there was a significant increase in the "Very High" (25.71%) and "High" (42.86%) categories, accompanied by a corresponding decrease in the lower categories. This demonstrates that students moved from struggling with comprehension to achieving higher levels of understanding.
The statistical analysis further solidifies these observations. The Wilcoxon Signed-Rank test for the experimental class yielded a Z-score of -5.010 and a p-value of 0.001. Since the p-value is less than the significance level of  0.05, the null hypothesis of no difference is rejected, confirming that the improvement in the experimental group's post-test scores was statistically significant and attributable to the intervention. This significant improvement aligns well with Paivio's (1986), which posits that information processed through both verbal and non-verbal channels (like audio and video) leads to stronger memory traces and better comprehension. For narrative texts, the visual component of YouTube videos provides crucial contextual cues, character expressions, and setting details that complement the auditory narrative, making the story more comprehensible and memorable. The use of YouTube videos (Sweller, Ayres, & Kalyuga, 2011). By presenting information in a multimodal format, the cognitive burden of processing purely auditory input is reduced. The visuals can help learners build a mental model of the narrative, thereby freeing up cognitive resources for deeper comprehension of the story's details and overall meaning.
Furthermore, the authentic and engaging nature of YouTube videos can enhance student motivation and attention, which are critical factors in language acquisition. As Krashen (1985) emphasizes in his Input Hypothesis, comprehensible input that is interesting and relevant to learners is vital. YouTube videos often provide such input, making the learning process more enjoyable and effective, which in turn leads to improved listening skills.
[bookmark: _mcielzv5awf3]
The Improvement of Students in Answering Questions
While the study's primary assessment focused on overall listening comprehension and "listening for details," the observed improvements indirectly suggest an enhanced understanding of narrative generic structures. Understanding the generic structure of a narrative (e.g., orientation, complication, resolution, coda) is not a separate skill but is deeply intertwined with comprehending the details of the story. To accurately grasp details, sequence events, and infer meaning, a listener must implicitly or explicitly recognize how the narrative unfolds structurally. For instance, identifying the "complication" requires understanding the preceding "orientation" and recognizing the shift in the narrative's trajectory. The substantial improvement in "Listening for Details" (Figure 1) for the experimental group, where students moved from lower to higher comprehension categories, indicates a more sophisticated understanding of the narrative as a whole, which inherently includes its structural components.
The assessment also considered "accuracy of response" (Figure 1). An accurate response to questions about a narrative often necessitates an understanding of its plot development, character roles, and the sequence of events, all of which are dictated by the generic structure. The overall increase in accuracy post-intervention suggests that students were better able to piece together the narrative's elements in a coherent, structurally sound manner. Videos provide rich contextual information that helps activate learners' existing schemata (background knowledge) related to narrative structures. When students see visual cues that align with typical story beginnings, middles, or ends, their cognitive frameworks for narratives are reinforced. According to Rumelhart (1980), comprehension involves activating and building upon existing knowledge structures. The visual context provided by YouTube videos helps learners fit new information into their existing narrative schemata, thereby facilitating structural understanding.
When learners are solely relying on auditory input, they must mentally construct the narrative's sequence and structure. This can impose a high cognitive load. By providing visual support, YouTube videos offload some of this processing burden. Mayer (2009) suggests, presenting information in both visual and auditory channels can lead to deeper learning by allowing learners to build coherent mental models. The visual representation of the narrative's flow allows learners to dedicate more cognitive resources to understanding the underlying structure rather than just decoding individual words or phrases. YouTube videos can be easily replayed, allowing students to revisit specific sections of the narrative. This repetition is crucial for reinforcing understanding of complex elements like generic structure. Learners can re-watch scenes corresponding to the orientation, complication, or resolution, solidifying their grasp of these structural components. This aligns with principles of spaced repetition and reinforcement in learning. Bruner (1986) emphasized the human propensity for narrative thought and how we construct meaning through stories. He argued that understanding a narrative involves grasping its "plot" or "structure." Multimedia, by making the plot visually explicit, can significantly aid this construction process.

CONCLUSION

[bookmark: _qm216ytpupps]The findings of this research indicate that the use of YouTube videos in the eleventh-grade class of a Vocational School in Surabaya significantly improved students’ listening comprehension, particularly in understanding narrative texts and answering questions related to their generic structures. The results of the pre-test and post-test with a p-value < 0.05 confirmed that the null hypothesis was rejected and the alternative hypothesis was accepted. Through a quasi-experimental design supported by the Mann-Whitneu U Test, the study revealed increases in mean scores, shifts in comprehension categories toward higher levels, and strong evidence of the effectiveness of YouTube as a learning medium. It can therefore be concluded that YouTube serves as an effective pedagogical tool for enhancing listening comprehension and provides valuable contributions to the field of language education. Based on these findings, teachers are encouraged to integrate YouTube videos into classroom learning by selecting relevant content and designing structured activities such as pre-viewing, while-viewing, and post-viewing stages to maintain focus and strengthen comprehension. Future researchers are advised to conduct longitudinal studies to examine the long-term impact of YouTube on listening skills and to involve a broader range of student populations with different backgrounds and proficiency levels. This approach will provide more comprehensive insights into the effectiveness of YouTube as a medium for language learning across diverse contexts.
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